




















































































































































































EAL IN PRACTICE 91 WRITING

WRITING STARTS BEFORE WRITING

Scaffold the start. Grow the response.

THE IDEA

Prepare ideas and their
relationships before
expecting an
independent written
response.

IN THE CLASSROOM

Prepare brief notes that
contain ideas but are not
already complete
sentences.

ACROSS SUBJECTS

Maths: turn worked notes into a
justification. Humanities: turn
source notes into an
interpretation with attribution.

HOW TO USE IT

1 Prepare ideas and their relationships before expecting an
independent written response.

2 Choose the relationship between those ideas.

3 Turn one group into a complete sentence with a clear
subject and verb.

4 Check the sentence against the notes and the task before
extending it.

WRITING STARTS BEFORE WRITING

Notes: brighter light / greater growth / other conditions same. Sentence:
“The plant in brighter light grew more under the conditions tested.” A fuller
explanation needs a mechanism and cautious interpretation.

WHY IT WORKS
Makes the language choices of a response visible before independent writing.

EAL UPGRADE
Remove sentence openings; retain the learner’s own planning method.

TRY IT TOMORROW
Give a different set of notes and check meaning, sentence completeness and unsupported
additions.

TEACHER LANGUAGE
“Show the relationship and explain the choice you made.”

DUNCAN ROSE Scaffold the language. Preserve the thinking.

https://ealinpractice.duncanedwardrose1976.chatgpt.site/practice/091/


EAL IN PRACTICE 92 SPEAKING

TALK BEFORE YOU WRITE

Rehearse the language. Develop the thinking.

THE IDEA

Rehearse the explanation
orally, improve an
unclear relationship and
then write independently.

IN THE CLASSROOM

Prepare one focused
prompt and define what a
useful explanation
includes.

ACROSS SUBJECTS

Maths: rehearse a method
justification. Humanities:
rehearse a source-based
interpretation.

HOW TO USE IT

1 Rehearse the explanation orally, improve an unclear
relationship and then write independently.

2 Ask each partner to rehearse an explanation.

3 The listener requests one missing reason or unclear
detail.

4 The speaker improves the response before sharing
independently.

TALK BEFORE YOU WRITE

First: “It stays still because same.” Improved: “The upward contact force
balances the book’s weight, so the resultant force is zero.” The second
answer names the relationship.

WHY IT WORKS
Creates space to rehearse and clarify an explanation before sharing it.

EAL UPGRADE
Remove the sentence opening while keeping thinking and rehearsal time.

TRY IT TOMORROW
Use a new object or motion state and check whether the learner explains without the partner.

TEACHER LANGUAGE
“Show the relationship and explain the choice you made.”

DUNCAN ROSE Scaffold the language. Preserve the thinking.

https://ealinpractice.duncanedwardrose1976.chatgpt.site/practice/092/


EAL IN PRACTICE 93 WRITING

SENTENCE BEFORE PARAGRAPH

Scaffold the start. Grow the response.

THE IDEA

Develop one complete
subject sentence with a
clear relationship before
combining sentences into
a paragraph.

IN THE CLASSROOM

Prepare brief notes that
contain ideas but are not
already complete
sentences.

ACROSS SUBJECTS

Maths: turn worked notes into a
justification. Humanities: turn
source notes into an
interpretation with attribution.

HOW TO USE IT

1 Develop one complete subject sentence with a clear
relationship before combining sentences into a
paragraph.

2 Choose the relationship between those ideas.

3 Turn one group into a complete sentence with a clear
subject and verb.

4 Check the sentence against the notes and the task before
extending it.

SENTENCE BEFORE PARAGRAPH

Notes: brighter light / greater growth / other conditions same. Sentence:
“The plant in brighter light grew more under the conditions tested.” A fuller
explanation needs a mechanism and cautious interpretation.

WHY IT WORKS
Makes the language choices of a response visible before independent writing.

EAL UPGRADE
Remove sentence openings; retain the learner’s own planning method.

TRY IT TOMORROW
Give a different set of notes and check meaning, sentence completeness and unsupported
additions.

TEACHER LANGUAGE
“Show the relationship and explain the choice you made.”

DUNCAN ROSE Scaffold the language. Preserve the thinking.

https://ealinpractice.duncanedwardrose1976.chatgpt.site/practice/093/


EAL IN PRACTICE 94 WRITING

MODEL → NOTICE → TRY

Scaffold the start. Grow the response.

THE IDEA

Read a model, identify
the move that improves
its meaning and try that
move in a new response.

IN THE CLASSROOM

Prepare two responses to
the same question with a
meaningful difference in
quality.

ACROSS SUBJECTS

Maths: compare result-only and
justified solutions. Humanities:
compare supported and
unsupported interpretations.

HOW TO USE IT

1 Read a model, identify the move that improves its
meaning and try that move in a new response.

2 Read both responses for meaning.

3 Annotate the difference that improves evidence,
precision or explanation.

4 Close the models and apply that move to a new question.

MODEL → NOTICE → TRY

“The trolley speeds up” describes a change. “The forward force exceeds the
opposing force, so it accelerates forwards” explains the relationship.
Highlight the mechanism, not merely the longer answer.

WHY IT WORKS
Makes the language choices of a response visible before independent writing.

EAL UPGRADE
Remove labels and ask learners to evaluate their own response against the question.

TRY IT TOMORROW
Check a fresh response for the identified quality move.

TEACHER LANGUAGE
“Show the relationship and explain the choice you made.”

DUNCAN ROSE Scaffold the language. Preserve the thinking.

https://ealinpractice.duncanedwardrose1976.chatgpt.site/practice/094/


EAL IN PRACTICE 95 WRITING

THE WORKED EXAMPLE

Scaffold the start. Grow the response.

THE IDEA

Reveal why a worked
response succeeds by
connecting each step to
the question and its
criteria.

IN THE CLASSROOM

Prepare two responses to
the same question with a
meaningful difference in
quality.

ACROSS SUBJECTS

Maths: compare result-only and
justified solutions. Humanities:
compare supported and
unsupported interpretations.

HOW TO USE IT

1 Reveal why a worked response succeeds by connecting
each step to the question and its criteria.

2 Read both responses for meaning.

3 Annotate the difference that improves evidence,
precision or explanation.

4 Close the models and apply that move to a new question.

THE WORKED EXAMPLE

“The trolley speeds up” describes a change. “The forward force exceeds the
opposing force, so it accelerates forwards” explains the relationship.
Highlight the mechanism, not merely the longer answer.

WHY IT WORKS
Makes the language choices of a response visible before independent writing.

EAL UPGRADE
Remove labels and ask learners to evaluate their own response against the question.

TRY IT TOMORROW
Check a fresh response for the identified quality move.

TEACHER LANGUAGE
“Show the relationship and explain the choice you made.”

DUNCAN ROSE Scaffold the language. Preserve the thinking.

https://ealinpractice.duncanedwardrose1976.chatgpt.site/practice/095/


EAL IN PRACTICE 96 WRITING

PARAGRAPH FRAMES AREN'T
CHEATING
Scaffold the start. Grow the response.

THE IDEA

Use a paragraph frame to
organise claim, evidence
and explanation while
leaving the subject
reasoning to the learner.

IN THE CLASSROOM

Select a question and a
small set of evidence
relevant to it.

ACROSS SUBJECTS

Science: result, evidence and
mechanism. Maths: method
choice, worked evidence and
justification.

HOW TO USE IT

1 Use a paragraph frame to organise claim, evidence and
explanation while leaving the subject reasoning to the
learner.

2 Arrange evidence so it supports that claim.

3 Write sentences that explain the link between evidence
and claim.

4 Read as a paragraph and remove detail that does not
serve the argument.

PARAGRAPH FRAMES AREN'T CHEATING

A paragraph about flood risk states a claim about building on floodplains,
cites a source detail, then explains how the detail supports the claim. A list
of weather facts is not the same structure.

WHY IT WORKS
Makes the language choices of a response visible before independent writing.

EAL UPGRADE
Move from paragraph headings to a blank plan, then independent organisation.

TRY IT TOMORROW
Ask learners to identify the claim and explain what each supporting sentence contributes.

TEACHER LANGUAGE
“Show the relationship and explain the choice you made.”

DUNCAN ROSE Scaffold the language. Preserve the thinking.

https://ealinpractice.duncanedwardrose1976.chatgpt.site/practice/096/


EAL IN PRACTICE 97 ASSESSMENT

FADE THE SCAFFOLD

Look for learning. Choose the next step.

THE IDEA

Remove one scaffold
component and check a
fresh response before
deciding that support can
fade.

IN THE CLASSROOM

Select one learner
response and one
improvement that matters
for its meaning.

ACROSS SUBJECTS

Maths: identify the missing
justification. Humanities: identify
the unsupported claim or missing
source link.

HOW TO USE IT

1 Remove one scaffold component and check a fresh
response before deciding that support can fade.

2 Name one gap the learner can act on.

3 Show or discuss how to improve that gap.

4 Require a revised response and a fresh attempt to check
transfer.

FADE THE SCAFFOLD

Instead of “add detail”, write “Name the resultant force and connect it to
acceleration.” The learner revises “It goes faster” into an explanation of the
force relationship.

WHY IT WORKS
Connects the next teaching decision to evidence of learning.

EAL UPGRADE
Move from a full correction to a question, then to a learner-selected self-check.

TRY IT TOMORROW
Check the new example, not only whether the original correction was copied.

TEACHER LANGUAGE
“Show the relationship and explain the choice you made.”

DUNCAN ROSE Scaffold the language. Preserve the thinking.

https://ealinpractice.duncanedwardrose1976.chatgpt.site/practice/097/


EAL IN PRACTICE 98 WRITING

SENTENCE COMBINING

Scaffold the start. Grow the response.

THE IDEA

Combine short
statements according to
their real relationship
without losing a fact or
qualification.

IN THE CLASSROOM

Choose two or three short
statements with a
meaningful relationship.

ACROSS SUBJECTS

Maths: join a result to its
justification. Humanities:
combine a claim with evidence
and a qualification.

HOW TO USE IT

1 Combine short statements according to their real
relationship without losing a fact or qualification.

2 Identify whether the relationship is cause, contrast,
sequence or qualification.

3 Combine using language that expresses that relationship
accurately.

4 Read back and check that no fact or limitation was lost.

SENTENCE COMBINING

Combine “The forward force increased. The opposing force stayed the same”
as “The forward force increased while the opposing force stayed the same.”
Do not turn a contrast into an unsupported causal claim.

WHY IT WORKS
Makes the language choices of a response visible before independent writing.

EAL UPGRADE
Remove suggested connectives and ask learners to explain their own choice.

TRY IT TOMORROW
Offer a contrast rather than a cause and check whether the learner changes the connective.

TEACHER LANGUAGE
“Show the relationship and explain the choice you made.”

DUNCAN ROSE Scaffold the language. Preserve the thinking.

https://ealinpractice.duncanedwardrose1976.chatgpt.site/practice/098/


EAL IN PRACTICE 99 WRITING

EVIDENCE NEEDS A SENTENCE

Scaffold the start. Grow the response.

THE IDEA

Turn an evidence item
into a sentence that
identifies its source or
value and links it to the
claim.

IN THE CLASSROOM

Choose a question, a
plausible claim and
several possible evidence
items.

ACROSS SUBJECTS

Maths: cite a worked value or
counterexample. Humanities:
identify a source detail and
explain its relevance.

HOW TO USE IT

1 Turn an evidence item into a sentence that identifies its
source or value and links it to the claim.

2 Select evidence that answers this question, not merely
an interesting detail.

3 Name the source, value or quotation precisely.

4 Explain how the selected evidence supports or challenges
the claim.

EVIDENCE NEEDS A SENTENCE

Claim: the liquid warmed. Evidence: the reading increased from 20 °C to 28
°C. Link: the later reading is 8 °C higher. The colour of the beaker does not
support this claim.

WHY IT WORKS
Makes the language choices of a response visible before independent writing.

EAL UPGRADE
Remove the evidence shortlist; learners locate their own relevant item.

TRY IT TOMORROW
Offer a second claim and ask which evidence belongs with it and why.

TEACHER LANGUAGE
“Which detail supports this claim, and how?”

DUNCAN ROSE Scaffold the language. Preserve the thinking.

https://ealinpractice.duncanedwardrose1976.chatgpt.site/practice/099/


EAL IN PRACTICE 100 REFLECTIVE PRACTICE

100 CARDS: WHAT ACTUALLY HELPS?

Notice the impact. Refine the support.

THE IDEA

Review which teaching
moves improved
independent learner
responses and identify
what still needs
adaptation.

IN THE CLASSROOM

Choose one completed
teaching sequence and
collect before-and-after
learner evidence.

ACROSS SUBJECTS

Review one subject routine, then
compare its use in another
department before generalising.

HOW TO USE IT

1 Review which teaching moves improved independent
learner responses and identify what still needs
adaptation.

2 Compare responses or participation before and after the
routine.

3 Consider other factors and identify what the evidence
cannot establish.

4 Retain, adapt or discontinue the support with a clear
reason.

100 CARDS: WHAT ACTUALLY HELPS?

A learner now links a claim to a data value without the sentence opening.
This supports fading that prompt on a similar task; it does not establish
independent performance in every genre.

WHY IT WORKS
Makes the support explicit, shared and open to review.

EAL UPGRADE
Keep the smallest support that remains useful and test transfer to a new task.

TRY IT TOMORROW
Can the decision be traced to learner evidence rather than enthusiasm for the activity?

TEACHER LANGUAGE
“Show the relationship and explain the choice you made.”

DUNCAN ROSE Scaffold the language. Preserve the thinking.

https://ealinpractice.duncanedwardrose1976.chatgpt.site/practice/100/


EAL IN PRACTICE 101 WRITING

WRITING A SCIENTIFIC EXPLANATION

Scaffold the start. Grow the response.

THE IDEA

Write a scientific
explanation that
connects an observed
result to a relevant
mechanism.

IN THE CLASSROOM

Choose a phenomenon
and the mechanism
needed to explain it.

ACROSS SUBJECTS

Maths: explain why an operation
preserves equality. Humanities:
explain how a cause contributed
to an outcome.

HOW TO USE IT

1 Write a scientific explanation that connects an observed
result to a relevant mechanism.

2 Identify the mechanism that connects the cause to the
result.

3 Build a cause → mechanism → consequence chain.

4 Write the explanation and reject a because ending that
merely repeats the result.

WRITING A SCIENTIFIC EXPLANATION

A trolley accelerates forwards because the forward force exceeds the
opposing force, producing a forward resultant force. “It accelerates because
it goes faster” does not explain the cause.

WHY IT WORKS
Makes the language choices of a response visible before independent writing.

EAL UPGRADE
Remove the arrow chain and ask for the mechanism in the learner’s own wording.

TRY IT TOMORROW
Change one condition or evidence item and ask whether the proposed mechanism still supports the
explanation.

TEACHER LANGUAGE
“What connects the cause to the result?”

DUNCAN ROSE Scaffold the language. Preserve the thinking.

https://ealinpractice.duncanedwardrose1976.chatgpt.site/practice/101/


EAL IN PRACTICE 102 READING

WRITING A MATHEMATICAL
EXPLANATION
Make meaning visible. Keep the challenge.

THE IDEA

Write a mathematical
explanation that justifies
a method or relationship,
not only its answer.

IN THE CLASSROOM

Select a word problem
with relevant and
incidental information.

ACROSS SUBJECTS

Science: quantities and units in a
practical question. Humanities:
extract relevant evidence from a
dense prompt.

HOW TO USE IT

1 Write a mathematical explanation that justifies a method
or relationship, not only its answer.

2 Read again to mark quantities, units and relationships.

3 Represent the relationship with a sketch, table or
equation.

4 Choose a method and check the result against the
original question.

WRITING A MATHEMATICAL EXPLANATION

A recipe for four people uses 300 g of rice. For six people, identify the scale
factor 6/4 before calculating 450 g. The story context does not change the
proportional relationship.

WHY IT WORKS
Directs attention to meaning, evidence and the connections in the text.

EAL UPGRADE
Remove supplied highlights and let learners choose their own representation.

TRY IT TOMORROW
Give a new problem or flawed step and ask for the relevant relationship and justification before
accepting the numerical result.

TEACHER LANGUAGE
“Show the relationship and explain the choice you made.”

DUNCAN ROSE Scaffold the language. Preserve the thinking.

https://ealinpractice.duncanedwardrose1976.chatgpt.site/practice/102/


EAL IN PRACTICE 103 READING

WRITING FROM EVIDENCE IN
HUMANITIES
Make meaning visible. Keep the challenge.

THE IDEA

Write a humanities
interpretation supported
by source details and
qualified where evidence
is limited.

IN THE CLASSROOM

Choose a source with
known creator, audience,
date and purpose.

ACROSS SUBJECTS

Science: evaluate what a
measurement can establish.
English: distinguish a narrator’s
account from an author’s
intention.

HOW TO USE IT

1 Write a humanities interpretation supported by source
details and qualified where evidence is limited.

2 Separate what the source states from what the reader
infers.

3 Use a specific detail to support an interpretation.

4 Name a limit and identify what another source could
clarify.

WRITING FROM EVIDENCE IN HUMANITIES

A recruiting poster shows a message its creators wanted to promote. It
cannot establish that everyone accepted the message. A diary or survey
could supply different evidence.

WHY IT WORKS
Directs attention to meaning, evidence and the connections in the text.

EAL UPGRADE
Remove the context grid once learners can ask the source questions independently.

TRY IT TOMORROW
Ask for one supported claim and one claim requiring additional evidence.

TEACHER LANGUAGE
“What can this source establish, and what needs another source?”

DUNCAN ROSE Scaffold the language. Preserve the thinking.

https://ealinpractice.duncanedwardrose1976.chatgpt.site/practice/103/


EAL IN PRACTICE 104 ASSESSMENT

ONE FEEDBACK TARGET

Look for learning. Choose the next step.

THE IDEA

Choose one feedback
target that would
improve the response's
meaning and require a
revision.

IN THE CLASSROOM

Select one learner
response and one
improvement that matters
for its meaning.

ACROSS SUBJECTS

Maths: identify the missing
justification. Humanities: identify
the unsupported claim or missing
source link.

HOW TO USE IT

1 Choose one feedback target that would improve the
response's meaning and require a revision.

2 Name one gap the learner can act on.

3 Show or discuss how to improve that gap.

4 Require a revised response and a fresh attempt to check
transfer.

ONE FEEDBACK TARGET

Instead of “add detail”, write “Name the resultant force and connect it to
acceleration.” The learner revises “It goes faster” into an explanation of the
force relationship.

WHY IT WORKS
Connects the next teaching decision to evidence of learning.

EAL UPGRADE
Move from a full correction to a question, then to a learner-selected self-check.

TRY IT TOMORROW
Check the new example, not only whether the original correction was copied.

TEACHER LANGUAGE
“Show the relationship and explain the choice you made.”

DUNCAN ROSE Scaffold the language. Preserve the thinking.

https://ealinpractice.duncanedwardrose1976.chatgpt.site/practice/104/


EAL IN PRACTICE 105 WRITING

PLAN IN IDEAS, WRITE IN SENTENCES

Scaffold the start. Grow the response.

THE IDEA

Plan using short idea
notes, then transform
those notes into
connected sentences
rather than copying them
as a list.

IN THE CLASSROOM

Prepare brief notes that
contain ideas but are not
already complete
sentences.

ACROSS SUBJECTS

Maths: turn worked notes into a
justification. Humanities: turn
source notes into an
interpretation with attribution.

HOW TO USE IT

1 Plan using short idea notes, then transform those notes
into connected sentences rather than copying them as a
list.

2 Choose the relationship between those ideas.

3 Turn one group into a complete sentence with a clear
subject and verb.

4 Check the sentence against the notes and the task before
extending it.

PLAN IN IDEAS, WRITE IN SENTENCES

Notes: brighter light / greater growth / other conditions same. Sentence:
“The plant in brighter light grew more under the conditions tested.” A fuller
explanation needs a mechanism and cautious interpretation.

WHY IT WORKS
Makes the language choices of a response visible before independent writing.

EAL UPGRADE
Remove sentence openings; retain the learner’s own planning method.

TRY IT TOMORROW
Give a different set of notes and check meaning, sentence completeness and unsupported
additions.

TEACHER LANGUAGE
“Show the relationship and explain the choice you made.”

DUNCAN ROSE Scaffold the language. Preserve the thinking.

https://ealinpractice.duncanedwardrose1976.chatgpt.site/practice/105/


EAL IN PRACTICE 106 SPEAKING

SILENCE ISN'T DISENGAGEMENT

Rehearse the language. Develop the thinking.

THE IDEA

Offer a quiet note or
sketch before talk so
silence can reveal
processing rather than
being assumed to mean
disengagement.

IN THE CLASSROOM

Prepare one focused
prompt and define what a
useful explanation
includes.

ACROSS SUBJECTS

Maths: rehearse a method
justification. Humanities:
rehearse a source-based
interpretation.

HOW TO USE IT

1 Offer a quiet note or sketch before talk so silence can
reveal processing rather than being assumed to mean
disengagement.

2 Ask each partner to rehearse an explanation.

3 The listener requests one missing reason or unclear
detail.

4 The speaker improves the response before sharing
independently.

SILENCE ISN'T DISENGAGEMENT

First: “It stays still because same.” Improved: “The upward contact force
balances the book’s weight, so the resultant force is zero.” The second
answer names the relationship.

WHY IT WORKS
Creates space to rehearse and clarify an explanation before sharing it.

EAL UPGRADE
Remove the sentence opening while keeping thinking and rehearsal time.

TRY IT TOMORROW
Use a new object or motion state and check whether the learner explains without the partner.

TEACHER LANGUAGE
“Show the relationship and explain the choice you made.”

DUNCAN ROSE Scaffold the language. Preserve the thinking.

https://ealinpractice.duncanedwardrose1976.chatgpt.site/practice/106/


EAL IN PRACTICE 107 SPEAKING

EVERYBODY REHEARSES

Rehearse the language. Develop the thinking.

THE IDEA

Give every learner a
rehearsal turn and check
that each can explain
after the pair work.

IN THE CLASSROOM

Prepare one focused
prompt and define what a
useful explanation
includes.

ACROSS SUBJECTS

Maths: rehearse a method
justification. Humanities:
rehearse a source-based
interpretation.

HOW TO USE IT

1 Give every learner a rehearsal turn and check that each
can explain after the pair work.

2 Ask each partner to rehearse an explanation.

3 The listener requests one missing reason or unclear
detail.

4 The speaker improves the response before sharing
independently.

EVERYBODY REHEARSES

First: “It stays still because same.” Improved: “The upward contact force
balances the book’s weight, so the resultant force is zero.” The second
answer names the relationship.

WHY IT WORKS
Creates space to rehearse and clarify an explanation before sharing it.

EAL UPGRADE
Remove the sentence opening while keeping thinking and rehearsal time.

TRY IT TOMORROW
Use a new object or motion state and check whether the learner explains without the partner.

TEACHER LANGUAGE
“Show the relationship and explain the choice you made.”

DUNCAN ROSE Scaffold the language. Preserve the thinking.

https://ealinpractice.duncanedwardrose1976.chatgpt.site/practice/107/


EAL IN PRACTICE 108 ASSESSMENT

STOP ASKING FOR VOLUNTEERS

Look for learning. Choose the next step.

THE IDEA

Collect a response from
everyone before
selecting contributions,
so the check does not
depend on volunteers.

IN THE CLASSROOM

Choose one content goal
and one language move to
check before the lesson
ends.

ACROSS SUBJECTS

Maths: one calculation plus its
reason. Humanities: one source
detail plus the claim it supports.

HOW TO USE IT

1 Collect a response from everyone before selecting
contributions, so the check does not depend on
volunteers.

2 Collect one response from every learner.

3 Separate a conceptual error from difficulty expressing the
idea.

4 Use the pattern to plan the next lesson’s retrieval or
support.

STOP ASKING FOR VOLUNTEERS

Prompt: state the resultant force in the diagram and explain its effect. “5 N
upwards, so upward acceleration” gives evidence of both a calculation and a
relationship.

WHY IT WORKS
Connects the next teaching decision to evidence of learning.

EAL UPGRADE
Remove the explanation opening as learners gain control.

TRY IT TOMORROW
Return to the common gap with a new diagram at the next lesson.

TEACHER LANGUAGE
“Show the relationship and explain the choice you made.”

DUNCAN ROSE Scaffold the language. Preserve the thinking.

https://ealinpractice.duncanedwardrose1976.chatgpt.site/practice/108/


EAL IN PRACTICE 109 WRITING

THINK, PAIR AND BUILD ON THE
EVIDENCE
Scaffold the start. Grow the response.

THE IDEA

Use pair talk to improve a
claim with relevant
evidence rather than
simply agreeing on an
answer.

IN THE CLASSROOM

Choose a question, a
plausible claim and
several possible evidence
items.

ACROSS SUBJECTS

Maths: cite a worked value or
counterexample. Humanities:
identify a source detail and
explain its relevance.

HOW TO USE IT

1 Use pair talk to improve a claim with relevant evidence
rather than simply agreeing on an answer.

2 Select evidence that answers this question, not merely
an interesting detail.

3 Name the source, value or quotation precisely.

4 Explain how the selected evidence supports or challenges
the claim.

THINK, PAIR AND BUILD ON THE EVIDENCE

Claim: the liquid warmed. Evidence: the reading increased from 20 °C to 28
°C. Link: the later reading is 8 °C higher. The colour of the beaker does not
support this claim.

WHY IT WORKS
Makes the language choices of a response visible before independent writing.

EAL UPGRADE
Remove the evidence shortlist; learners locate their own relevant item.

TRY IT TOMORROW
Offer a second claim and ask which evidence belongs with it and why.

TEACHER LANGUAGE
“Which detail supports this claim, and how?”

DUNCAN ROSE Scaffold the language. Preserve the thinking.

https://ealinpractice.duncanedwardrose1976.chatgpt.site/practice/109/


EAL IN PRACTICE 110 SPEAKING

GIVE THEM THE LANGUAGE TO
DISAGREE
Rehearse the language. Develop the thinking.

THE IDEA

Give learners language to
challenge a claim
respectfully and support
the disagreement with
evidence.

IN THE CLASSROOM

Choose a question with
competing interpretations
and evidence to discuss.

ACROSS SUBJECTS

Science: challenge an
explanation using a result. Maths:
challenge a solution with a
counterexample.

HOW TO USE IT

1 Give learners language to challenge a claim respectfully
and support the disagreement with evidence.

2 State a disagreement using a respectful opening.

3 Offer evidence or a reason that challenges the claim.

4 Invite a response and revise the claim if the evidence
warrants it.

GIVE THEM THE LANGUAGE TO DISAGREE

“I read the poster differently because its purpose was persuasion. It shows
the promoted message, but not everyone’s opinion.” The disagreement
concerns what the source supports.

WHY IT WORKS
Creates space to rehearse and clarify an explanation before sharing it.

EAL UPGRADE
Remove the opening bank once learners can challenge ideas productively.

TRY IT TOMORROW
Listen for a claim, reason and relevant evidence rather than a disagreement phrase alone.

TEACHER LANGUAGE
“Show the relationship and explain the choice you made.”

DUNCAN ROSE Scaffold the language. Preserve the thinking.

https://ealinpractice.duncanedwardrose1976.chatgpt.site/practice/110/


EAL IN PRACTICE 111 SPEAKING

BUILD ON AN ANSWER

Rehearse the language. Develop the thinking.

THE IDEA

Build on an answer by
adding a missing reason,
a supporting detail or a
justified qualification.

IN THE CLASSROOM

Prepare one focused
prompt and define what a
useful explanation
includes.

ACROSS SUBJECTS

Maths: rehearse a method
justification. Humanities:
rehearse a source-based
interpretation.

HOW TO USE IT

1 Build on an answer by adding a missing reason, a
supporting detail or a justified qualification.

2 Ask each partner to rehearse an explanation.

3 The listener requests one missing reason or unclear
detail.

4 The speaker improves the response before sharing
independently.

BUILD ON AN ANSWER

First: “It stays still because same.” Improved: “The upward contact force
balances the book’s weight, so the resultant force is zero.” The second
answer names the relationship.

WHY IT WORKS
Creates space to rehearse and clarify an explanation before sharing it.

EAL UPGRADE
Remove the sentence opening while keeping thinking and rehearsal time.

TRY IT TOMORROW
Use a new object or motion state and check whether the learner explains without the partner.

TEACHER LANGUAGE
“Show the relationship and explain the choice you made.”

DUNCAN ROSE Scaffold the language. Preserve the thinking.

https://ealinpractice.duncanedwardrose1976.chatgpt.site/practice/111/


EAL IN PRACTICE 112 WRITING

ASK FOR EVIDENCE

Scaffold the start. Grow the response.

THE IDEA

Ask for evidence that
supports this particular
claim and require the
learner to explain the
link.

IN THE CLASSROOM

Choose a question, a
plausible claim and
several possible evidence
items.

ACROSS SUBJECTS

Maths: cite a worked value or
counterexample. Humanities:
identify a source detail and
explain its relevance.

HOW TO USE IT

1 Ask for evidence that supports this particular claim and
require the learner to explain the link.

2 Select evidence that answers this question, not merely
an interesting detail.

3 Name the source, value or quotation precisely.

4 Explain how the selected evidence supports or challenges
the claim.

ASK FOR EVIDENCE

Claim: the liquid warmed. Evidence: the reading increased from 20 °C to 28
°C. Link: the later reading is 8 °C higher. The colour of the beaker does not
support this claim.

WHY IT WORKS
Makes the language choices of a response visible before independent writing.

EAL UPGRADE
Remove the evidence shortlist; learners locate their own relevant item.

TRY IT TOMORROW
Offer a second claim and ask which evidence belongs with it and why.

TEACHER LANGUAGE
“Which detail supports this claim, and how?”

DUNCAN ROSE Scaffold the language. Preserve the thinking.

https://ealinpractice.duncanedwardrose1976.chatgpt.site/practice/112/


EAL IN PRACTICE 113 SPEAKING

FROM PAIR TALK TO PUBLIC TALK

Rehearse the language. Develop the thinking.

THE IDEA

Move from private
rehearsal to pair
explanation and then an
independent public
contribution.

IN THE CLASSROOM

Prepare one focused
prompt and define what a
useful explanation
includes.

ACROSS SUBJECTS

Maths: rehearse a method
justification. Humanities:
rehearse a source-based
interpretation.

HOW TO USE IT

1 Move from private rehearsal to pair explanation and then
an independent public contribution.

2 Ask each partner to rehearse an explanation.

3 The listener requests one missing reason or unclear
detail.

4 The speaker improves the response before sharing
independently.

FROM PAIR TALK TO PUBLIC TALK

First: “It stays still because same.” Improved: “The upward contact force
balances the book’s weight, so the resultant force is zero.” The second
answer names the relationship.

WHY IT WORKS
Creates space to rehearse and clarify an explanation before sharing it.

EAL UPGRADE
Remove the sentence opening while keeping thinking and rehearsal time.

TRY IT TOMORROW
Use a new object or motion state and check whether the learner explains without the partner.

TEACHER LANGUAGE
“Show the relationship and explain the choice you made.”

DUNCAN ROSE Scaffold the language. Preserve the thinking.

https://ealinpractice.duncanedwardrose1976.chatgpt.site/practice/113/


EAL IN PRACTICE 114 SPEAKING

WAIT TIME: GIVE THE PAUSE A
THINKING JOB
Rehearse the language. Develop the thinking.

THE IDEA

Give the pause a thinking
job: identify a clue,
sketch a relationship or
prepare a reason before
discussion.

IN THE CLASSROOM

Prepare one focused
prompt and define what a
useful explanation
includes.

ACROSS SUBJECTS

Maths: rehearse a method
justification. Humanities:
rehearse a source-based
interpretation.

HOW TO USE IT

1 Give the pause a thinking job: identify a clue, sketch a
relationship or prepare a reason before discussion.

2 Ask each partner to rehearse an explanation.

3 The listener requests one missing reason or unclear
detail.

4 The speaker improves the response before sharing
independently.

WAIT TIME: GIVE THE PAUSE A THINKING JOB

Ask for a private sketch or keyword before the explanation of a force
diagram. The pause has a job: identify the larger force and prepare a reason
for the resultant direction.

WHY IT WORKS
Creates space to rehearse and clarify an explanation before sharing it.

EAL UPGRADE
Remove the sentence opening while keeping thinking and rehearsal time.

TRY IT TOMORROW
Use a new object or motion state and check whether the learner explains without the partner.

TEACHER LANGUAGE
“Show the relationship and explain the choice you made.”

DUNCAN ROSE Scaffold the language. Preserve the thinking.

https://ealinpractice.duncanedwardrose1976.chatgpt.site/practice/114/


EAL IN PRACTICE 115 WRITING

RECAST WITHOUT INTERRUPTING
THINKING
Scaffold the start. Grow the response.

THE IDEA

Recast one unclear
phrase while preserving
the learner's idea, then
let the learner complete
the explanation.

IN THE CLASSROOM

Prepare everyday and
subject-specific versions of
the same idea.

ACROSS SUBJECTS

Maths: move from “the line gets
steeper” to a precise statement
about gradient. Humanities:
move from everyday judgement
to an evidence-based
interpretation.

HOW TO USE IT

1 Recast one unclear phrase while preserving the learner's
idea, then let the learner complete the explanation.

2 Identify the word or phrase that makes the subject
version more precise.

3 Rewrite one idea for a partner and for a formal subject
response.

4 Check that the meaning survives the change in register.

RECAST WITHOUT INTERRUPTING THINKING

Learner: “The force is more so go faster.” Teacher: “The forward force is
greater. Carry on: what does that mean for the resultant force?” The recast
clarifies language without taking over the reasoning.

WHY IT WORKS
Makes the language choices of a response visible before independent writing.

EAL UPGRADE
Remove the paired model and ask learners to choose wording for a named audience.

TRY IT TOMORROW
Ask learners to explain what the technical version adds and what stays the same.

TEACHER LANGUAGE
“Show the relationship and explain the choice you made.”

DUNCAN ROSE Scaffold the language. Preserve the thinking.
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EAL IN PRACTICE 116 READING

TALK THROUGH THE DIAGRAM

Make meaning visible. Keep the challenge.

THE IDEA

Talk through a diagram
by locating evidence and
explaining each labelled
relationship.

IN THE CLASSROOM

Select a meaningful visual
and a small number of
labels or relationships.

ACROSS SUBJECTS

Maths: graph or geometric
diagram. Humanities: a map or
source image with a stated
interpretive limit.

HOW TO USE IT

1 Talk through a diagram by locating evidence and
explaining each labelled relationship.

2 Locate a feature learners can point to.

3 Connect the feature to precise language.

4 Use that language to explain a changed visual, checking
each claim against evidence.

TALK THROUGH THE DIAGRAM

A force diagram labels 15 N upwards and 10 N downwards. Learners explain
the 5 N upward resultant; the arrows do not by themselves establish the
current direction of motion.

WHY IT WORKS
Directs attention to meaning, evidence and the connections in the text.

EAL UPGRADE
Remove supplied labels selectively and ask learners to choose their own.

TRY IT TOMORROW
Change one feature or label and check that the interpretation changes with the evidence.

TEACHER LANGUAGE
“Show the relationship and explain the choice you made.”

DUNCAN ROSE Scaffold the language. Preserve the thinking.

https://ealinpractice.duncanedwardrose1976.chatgpt.site/practice/116/


EAL IN PRACTICE 117 READING

TALK THROUGH THE CALCULATION

Make meaning visible. Keep the challenge.

THE IDEA

Talk through a
calculation by explaining
why each operation suits
the relationship in the
problem.

IN THE CLASSROOM

Select a word problem
with relevant and
incidental information.

ACROSS SUBJECTS

Science: quantities and units in a
practical question. Humanities:
extract relevant evidence from a
dense prompt.

HOW TO USE IT

1 Talk through a calculation by explaining why each
operation suits the relationship in the problem.

2 Read again to mark quantities, units and relationships.

3 Represent the relationship with a sketch, table or
equation.

4 Choose a method and check the result against the
original question.

TALK THROUGH THE CALCULATION

A recipe for four people uses 300 g of rice. For six people, identify the scale
factor 6/4 before calculating 450 g. The story context does not change the
proportional relationship.

WHY IT WORKS
Directs attention to meaning, evidence and the connections in the text.

EAL UPGRADE
Remove supplied highlights and let learners choose their own representation.

TRY IT TOMORROW
Give a new problem or flawed step and ask for the relevant relationship and justification before
accepting the numerical result.

TEACHER LANGUAGE
“Show the relationship and explain the choice you made.”

DUNCAN ROSE Scaffold the language. Preserve the thinking.
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EAL IN PRACTICE 118 WRITING

TALK THROUGH THE EVIDENCE

Scaffold the start. Grow the response.

THE IDEA

Talk through an evidence
item by naming what it
shows and which claim it
supports.

IN THE CLASSROOM

Choose a question, a
plausible claim and
several possible evidence
items.

ACROSS SUBJECTS

Maths: cite a worked value or
counterexample. Humanities:
identify a source detail and
explain its relevance.

HOW TO USE IT

1 Talk through an evidence item by naming what it shows
and which claim it supports.

2 Select evidence that answers this question, not merely
an interesting detail.

3 Name the source, value or quotation precisely.

4 Explain how the selected evidence supports or challenges
the claim.

TALK THROUGH THE EVIDENCE

Claim: the liquid warmed. Evidence: the reading increased from 20 °C to 28
°C. Link: the later reading is 8 °C higher. The colour of the beaker does not
support this claim.

WHY IT WORKS
Makes the language choices of a response visible before independent writing.

EAL UPGRADE
Remove the evidence shortlist; learners locate their own relevant item.

TRY IT TOMORROW
Offer a second claim and ask which evidence belongs with it and why.

TEACHER LANGUAGE
“Which detail supports this claim, and how?”

DUNCAN ROSE Scaffold the language. Preserve the thinking.
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EAL IN PRACTICE 119 READING

PRACTICAL WORK NEEDS TALK

Make meaning visible. Keep the challenge.

THE IDEA

Build talk into practical
work so learners clarify
instructions, record
observations and explain
decisions.

IN THE CLASSROOM

Separate an authentic
instruction into actions,
conditions and sequence.

ACROSS SUBJECTS

Maths: order plotting and
calculation steps. Humanities:
separate source reading,
evidence selection and
interpretation.

HOW TO USE IT

1 Build talk into practical work so learners clarify
instructions, record observations and explain decisions.

2 Identify each action and preserve quantities or safety
conditions.

3 Order the actions and demonstrate the first move.

4 Ask a learner to restate or perform the next action before
proceeding.

PRACTICAL WORK NEEDS TALK

Measure 20 mL; record the starting temperature; add the solid; stir; record
the highest temperature. Recording the start after adding the solid changes
the method.

WHY IT WORKS
Directs attention to meaning, evidence and the connections in the text.

EAL UPGRADE
Remove step cards when learners can reconstruct the sequence accurately.

TRY IT TOMORROW
Ask learners to show the next required action and explain a condition or ordering decision before
proceeding.

TEACHER LANGUAGE
“Show the relationship and explain the choice you made.”

DUNCAN ROSE Scaffold the language. Preserve the thinking.
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EAL IN PRACTICE 120 SPEAKING

TALK IS THINKING

Rehearse the language. Develop the thinking.

THE IDEA

Use talk to test and
improve a relationship in
an idea, then collect an
individual account of the
thinking.

IN THE CLASSROOM

Prepare one focused
prompt and define what a
useful explanation
includes.

ACROSS SUBJECTS

Maths: rehearse a method
justification. Humanities:
rehearse a source-based
interpretation.

HOW TO USE IT

1 Use talk to test and improve a relationship in an idea,
then collect an individual account of the thinking.

2 Ask each partner to rehearse an explanation.

3 The listener requests one missing reason or unclear
detail.

4 The speaker improves the response before sharing
independently.

TALK IS THINKING

First: “It stays still because same.” Improved: “The upward contact force
balances the book’s weight, so the resultant force is zero.” The second
answer names the relationship.

WHY IT WORKS
Creates space to rehearse and clarify an explanation before sharing it.

EAL UPGRADE
Remove the sentence opening while keeping thinking and rehearsal time.

TRY IT TOMORROW
Use a new object or motion state and check whether the learner explains without the partner.

TEACHER LANGUAGE
“Show the relationship and explain the choice you made.”

DUNCAN ROSE Scaffold the language. Preserve the thinking.
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EAL IN PRACTICE 121 ASSESSMENT

ARE YOU TESTING SCIENCE OR
ENGLISH?
Look for learning. Choose the next step.

THE IDEA

Identify whether a test is
intended to reveal
science understanding or
ability to express that
understanding in English.

IN THE CLASSROOM

Choose the subject
understanding being
assessed and a response
mode that does not
conceal it.

ACROSS SUBJECTS

Maths: spoken justification beside
notation. Humanities: oral source
interpretation followed by a short
written account.

HOW TO USE IT

1 Identify whether a test is intended to reveal science
understanding or ability to express that understanding in
English.

2 Offer an oral explanation, diagram or practical
demonstration alongside writing where appropriate.

3 Check the same subject criteria across the response
modes.

4 Record language needs separately and teach the
language required for later written tasks.

ARE YOU TESTING SCIENCE OR ENGLISH?

A learner explains a force relationship accurately using a diagram but
struggles to write the explanation. This is evidence for planning language
support, not proof of weak science understanding.

WHY IT WORKS
Connects the next teaching decision to evidence of learning.

EAL UPGRADE
Fade response-mode support when the required written language becomes accessible; preserve
relevant access arrangements.

TRY IT TOMORROW
Use a new example in the less-supported mode and compare the conceptual reasoning.

TEACHER LANGUAGE
“Show the relationship and explain the choice you made.”

DUNCAN ROSE Scaffold the language. Preserve the thinking.

https://ealinpractice.duncanedwardrose1976.chatgpt.site/practice/121/


EAL IN PRACTICE 122 READING

AUDIT THE LANGUAGE BEFORE THE
TEST
Make meaning visible. Keep the challenge.

THE IDEA

Audit the wording of a
test prompt for avoidable
language barriers while
preserving the assessed
reasoning.

IN THE CLASSROOM

Choose two task verbs
attached to the same
subject material.

ACROSS SUBJECTS

Maths: distinguish calculate and
justify. Humanities: distinguish
describe and evaluate.

HOW TO USE IT

1 Audit the wording of a test prompt for avoidable
language barriers while preserving the assessed
reasoning.

2 Compare two short answers that perform different
thinking moves.

3 Match each answer to the appropriate command and
explain the match.

4 Answer a fresh question, then check that the response
actually performs the requested move.

AUDIT THE LANGUAGE BEFORE THE TEST

Describe a graph: state its visible trend. Explain the graph: connect that
trend to a mechanism. A fluent description does not become an explanation
merely by adding because.

WHY IT WORKS
Directs attention to meaning, evidence and the connections in the text.

EAL UPGRADE
Remove the command glossary once learners can identify the thinking independently.

TRY IT TOMORROW
Change describe to explain or compare. Check that the response changes, not just its first word.

TEACHER LANGUAGE
“Show the relationship and explain the choice you made.”

DUNCAN ROSE Scaffold the language. Preserve the thinking.
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EAL IN PRACTICE 123 ASSESSMENT

KNOWLEDGE ≠ ENGLISH PROFICIENCY

Look for learning. Choose the next step.

THE IDEA

Gather subject
knowledge through more
than one response mode
and record
English-expression needs
separately.

IN THE CLASSROOM

Choose the subject
understanding being
assessed and a response
mode that does not
conceal it.

ACROSS SUBJECTS

Maths: spoken justification beside
notation. Humanities: oral source
interpretation followed by a short
written account.

HOW TO USE IT

1 Gather subject knowledge through more than one
response mode and record English-expression needs
separately.

2 Offer an oral explanation, diagram or practical
demonstration alongside writing where appropriate.

3 Check the same subject criteria across the response
modes.

4 Record language needs separately and teach the
language required for later written tasks.

KNOWLEDGE ≠ ENGLISH PROFICIENCY

A learner explains a force relationship accurately using a diagram but
struggles to write the explanation. This is evidence for planning language
support, not proof of weak science understanding.

WHY IT WORKS
Connects the next teaching decision to evidence of learning.

EAL UPGRADE
Fade response-mode support when the required written language becomes accessible; preserve
relevant access arrangements.

TRY IT TOMORROW
Use a new example in the less-supported mode and compare the conceptual reasoning.

TEACHER LANGUAGE
“Show the relationship and explain the choice you made.”

DUNCAN ROSE Scaffold the language. Preserve the thinking.

https://ealinpractice.duncanedwardrose1976.chatgpt.site/practice/123/


EAL IN PRACTICE 124 READING

DECODE THE EXAM QUESTION

Make meaning visible. Keep the challenge.

THE IDEA

Decode the exam task
verb, evidence source
and required answer
structure before
attempting the response.

IN THE CLASSROOM

Choose two task verbs
attached to the same
subject material.

ACROSS SUBJECTS

Maths: distinguish calculate and
justify. Humanities: distinguish
describe and evaluate.

HOW TO USE IT

1 Decode the exam task verb, evidence source and
required answer structure before attempting the
response.

2 Compare two short answers that perform different
thinking moves.

3 Match each answer to the appropriate command and
explain the match.

4 Answer a fresh question, then check that the response
actually performs the requested move.

DECODE THE EXAM QUESTION

In “Explain the difference between the results”, locate explain, identify
which results are being compared and decide what mechanism or
relationship the explanation must include. Do not mistake the prompt for a
request to calculate only.

WHY IT WORKS
Directs attention to meaning, evidence and the connections in the text.

EAL UPGRADE
Remove the command glossary once learners can identify the thinking independently.

TRY IT TOMORROW
Change describe to explain or compare. Check that the response changes, not just its first word.

TEACHER LANGUAGE
“Show the relationship and explain the choice you made.”

DUNCAN ROSE Scaffold the language. Preserve the thinking.
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EAL IN PRACTICE 125 READING

TEACH THE LANGUAGE OF TESTS

Make meaning visible. Keep the challenge.

THE IDEA

Teach the language of
test instructions and
response demands using
examples from current
subject assessment.

IN THE CLASSROOM

Choose two task verbs
attached to the same
subject material.

ACROSS SUBJECTS

Maths: distinguish calculate and
justify. Humanities: distinguish
describe and evaluate.

HOW TO USE IT

1 Teach the language of test instructions and response
demands using examples from current subject
assessment.

2 Compare two short answers that perform different
thinking moves.

3 Match each answer to the appropriate command and
explain the match.

4 Answer a fresh question, then check that the response
actually performs the requested move.

TEACH THE LANGUAGE OF TESTS

Describe a graph: state its visible trend. Explain the graph: connect that
trend to a mechanism. A fluent description does not become an explanation
merely by adding because.

WHY IT WORKS
Directs attention to meaning, evidence and the connections in the text.

EAL UPGRADE
Remove the command glossary once learners can identify the thinking independently.

TRY IT TOMORROW
Change describe to explain or compare. Check that the response changes, not just its first word.

TEACHER LANGUAGE
“Show the relationship and explain the choice you made.”

DUNCAN ROSE Scaffold the language. Preserve the thinking.
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EAL IN PRACTICE 126 READING

CLEARER QUESTION, SAME
CHALLENGE
Make meaning visible. Keep the challenge.

THE IDEA

Clarify a question's
wording without
supplying its answer or
removing the intended
intellectual challenge.

IN THE CLASSROOM

Choose two task verbs
attached to the same
subject material.

ACROSS SUBJECTS

Maths: distinguish calculate and
justify. Humanities: distinguish
describe and evaluate.

HOW TO USE IT

1 Clarify a question's wording without supplying its answer
or removing the intended intellectual challenge.

2 Compare two short answers that perform different
thinking moves.

3 Match each answer to the appropriate command and
explain the match.

4 Answer a fresh question, then check that the response
actually performs the requested move.

CLEARER QUESTION, SAME CHALLENGE

Describe a graph: state its visible trend. Explain the graph: connect that
trend to a mechanism. A fluent description does not become an explanation
merely by adding because.

WHY IT WORKS
Directs attention to meaning, evidence and the connections in the text.

EAL UPGRADE
Remove the command glossary once learners can identify the thinking independently.

TRY IT TOMORROW
Change describe to explain or compare. Check that the response changes, not just its first word.

TEACHER LANGUAGE
“Show the relationship and explain the choice you made.”

DUNCAN ROSE Scaffold the language. Preserve the thinking.
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EAL IN PRACTICE 127 ASSESSMENT

CAN THEY EXPLAIN IT ORALLY?

Look for learning. Choose the next step.

THE IDEA

Use an oral explanation
to check the concept,
then identify what
support is needed for the
written version.

IN THE CLASSROOM

Choose the subject
understanding being
assessed and a response
mode that does not
conceal it.

ACROSS SUBJECTS

Maths: spoken justification beside
notation. Humanities: oral source
interpretation followed by a short
written account.

HOW TO USE IT

1 Use an oral explanation to check the concept, then
identify what support is needed for the written version.

2 Offer an oral explanation, diagram or practical
demonstration alongside writing where appropriate.

3 Check the same subject criteria across the response
modes.

4 Record language needs separately and teach the
language required for later written tasks.

CAN THEY EXPLAIN IT ORALLY?

A learner explains a force relationship accurately using a diagram but
struggles to write the explanation. This is evidence for planning language
support, not proof of weak science understanding.

WHY IT WORKS
Connects the next teaching decision to evidence of learning.

EAL UPGRADE
Fade response-mode support when the required written language becomes accessible; preserve
relevant access arrangements.

TRY IT TOMORROW
Use a new example in the less-supported mode and compare the conceptual reasoning.

TEACHER LANGUAGE
“Show the relationship and explain the choice you made.”

DUNCAN ROSE Scaffold the language. Preserve the thinking.
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EAL IN PRACTICE 128 WRITING

SHOW ME WHAT GOOD LOOKS LIKE

Scaffold the start. Grow the response.

THE IDEA

Make assessment quality
visible through a model
and a weaker response
judged against the same
criteria.

IN THE CLASSROOM

Prepare two responses to
the same question with a
meaningful difference in
quality.

ACROSS SUBJECTS

Maths: compare result-only and
justified solutions. Humanities:
compare supported and
unsupported interpretations.

HOW TO USE IT

1 Make assessment quality visible through a model and a
weaker response judged against the same criteria.

2 Read both responses for meaning.

3 Annotate the difference that improves evidence,
precision or explanation.

4 Close the models and apply that move to a new question.

SHOW ME WHAT GOOD LOOKS LIKE

Use the same question and criteria for a result-only answer and an answer
with evidence plus reasoning. Learners locate the missing link rather than
choosing the longer answer automatically.

WHY IT WORKS
Makes the language choices of a response visible before independent writing.

EAL UPGRADE
Remove labels and ask learners to evaluate their own response against the question.

TRY IT TOMORROW
Check a fresh response for the identified quality move.

TEACHER LANGUAGE
“Show the relationship and explain the choice you made.”

DUNCAN ROSE Scaffold the language. Preserve the thinking.
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EAL IN PRACTICE 129 ASSESSMENT

FEEDBACK THEY CAN ACTUALLY USE

Look for learning. Choose the next step.

THE IDEA

Give a next-step
instruction the learner
can act on and check the
resulting revision.

IN THE CLASSROOM

Select one learner
response and one
improvement that matters
for its meaning.

ACROSS SUBJECTS

Maths: identify the missing
justification. Humanities: identify
the unsupported claim or missing
source link.

HOW TO USE IT

1 Give a next-step instruction the learner can act on and
check the resulting revision.

2 Name one gap the learner can act on.

3 Show or discuss how to improve that gap.

4 Require a revised response and a fresh attempt to check
transfer.

FEEDBACK THEY CAN ACTUALLY USE

Instead of “add detail”, write “Name the resultant force and connect it to
acceleration.” The learner revises “It goes faster” into an explanation of the
force relationship.

WHY IT WORKS
Connects the next teaching decision to evidence of learning.

EAL UPGRADE
Move from a full correction to a question, then to a learner-selected self-check.

TRY IT TOMORROW
Check the new example, not only whether the original correction was copied.

TEACHER LANGUAGE
“Show the relationship and explain the choice you made.”

DUNCAN ROSE Scaffold the language. Preserve the thinking.
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EAL IN PRACTICE 130 ASSESSMENT

CORRECT LESS, IMPROVE MORE

Look for learning. Choose the next step.

THE IDEA

Prioritise a meaningful
improvement instead of
correcting every surface
error at once.

IN THE CLASSROOM

Select one learner
response and one
improvement that matters
for its meaning.

ACROSS SUBJECTS

Maths: identify the missing
justification. Humanities: identify
the unsupported claim or missing
source link.

HOW TO USE IT

1 Prioritise a meaningful improvement instead of correcting
every surface error at once.

2 Name one gap the learner can act on.

3 Show or discuss how to improve that gap.

4 Require a revised response and a fresh attempt to check
transfer.

CORRECT LESS, IMPROVE MORE

Instead of “add detail”, write “Name the resultant force and connect it to
acceleration.” The learner revises “It goes faster” into an explanation of the
force relationship.

WHY IT WORKS
Connects the next teaching decision to evidence of learning.

EAL UPGRADE
Move from a full correction to a question, then to a learner-selected self-check.

TRY IT TOMORROW
Check the new example, not only whether the original correction was copied.

TEACHER LANGUAGE
“Show the relationship and explain the choice you made.”

DUNCAN ROSE Scaffold the language. Preserve the thinking.
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EAL IN PRACTICE 131 ASSESSMENT

UNTIMED BEFORE TIMED

Look for learning. Choose the next step.

THE IDEA

Establish what a learner
can do without time
pressure before
interpreting difficulties in
a timed version.

IN THE CLASSROOM

Choose the subject
understanding being
assessed and a response
mode that does not
conceal it.

ACROSS SUBJECTS

Maths: spoken justification beside
notation. Humanities: oral source
interpretation followed by a short
written account.

HOW TO USE IT

1 Establish what a learner can do without time pressure
before interpreting difficulties in a timed version.

2 Offer an oral explanation, diagram or practical
demonstration alongside writing where appropriate.

3 Check the same subject criteria across the response
modes.

4 Record language needs separately and teach the
language required for later written tasks.

UNTIMED BEFORE TIMED

A learner explains a force relationship accurately using a diagram but
struggles to write the explanation. This is evidence for planning language
support, not proof of weak science understanding.

WHY IT WORKS
Connects the next teaching decision to evidence of learning.

EAL UPGRADE
Fade response-mode support when the required written language becomes accessible; preserve
relevant access arrangements.

TRY IT TOMORROW
Use a new example in the less-supported mode and compare the conceptual reasoning.

TEACHER LANGUAGE
“Show the relationship and explain the choice you made.”

DUNCAN ROSE Scaffold the language. Preserve the thinking.
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EAL IN PRACTICE 132 READING

WHAT DOES THE DIAGRAM ALREADY
TELL THEM?
Make meaning visible. Keep the challenge.

THE IDEA

Identify which
information is already
communicated by the
assessment diagram and
what the learner still has
to infer.

IN THE CLASSROOM

Select a meaningful visual
and a small number of
labels or relationships.

ACROSS SUBJECTS

Maths: graph or geometric
diagram. Humanities: a map or
source image with a stated
interpretive limit.

HOW TO USE IT

1 Identify which information is already communicated by
the assessment diagram and what the learner still has to
infer.

2 Locate a feature learners can point to.

3 Connect the feature to precise language.

4 Use that language to explain a changed visual, checking
each claim against evidence.

WHAT DOES THE DIAGRAM ALREADY TELL THEM?

The assessment diagram labels 15 N upwards and 10 N downwards. The
learner need not infer the individual values; they still have to calculate and
explain the resultant. Distinguish given information from required reasoning.

WHY IT WORKS
Directs attention to meaning, evidence and the connections in the text.

EAL UPGRADE
Remove supplied labels selectively and ask learners to choose their own.

TRY IT TOMORROW
Change one feature or label and check that the interpretation changes with the evidence.

TEACHER LANGUAGE
“Show the relationship and explain the choice you made.”

DUNCAN ROSE Scaffold the language. Preserve the thinking.

https://ealinpractice.duncanedwardrose1976.chatgpt.site/practice/132/


EAL IN PRACTICE 133 READING

WHEN VOCABULARY HIDES THE
MATHS
Make meaning visible. Keep the challenge.

THE IDEA

Check whether
contextual vocabulary is
obscuring an otherwise
accessible mathematical
relationship.

IN THE CLASSROOM

Select a word problem
with relevant and
incidental information.

ACROSS SUBJECTS

Science: quantities and units in a
practical question. Humanities:
extract relevant evidence from a
dense prompt.

HOW TO USE IT

1 Check whether contextual vocabulary is obscuring an
otherwise accessible mathematical relationship.

2 Read again to mark quantities, units and relationships.

3 Represent the relationship with a sketch, table or
equation.

4 Choose a method and check the result against the
original question.

WHEN VOCABULARY HIDES THE MATHS

A recipe for four people uses 300 g of rice. For six people, identify the scale
factor 6/4 before calculating 450 g. The story context does not change the
proportional relationship.

WHY IT WORKS
Directs attention to meaning, evidence and the connections in the text.

EAL UPGRADE
Remove supplied highlights and let learners choose their own representation.

TRY IT TOMORROW
Give a new problem or flawed step and ask for the relevant relationship and justification before
accepting the numerical result.

TEACHER LANGUAGE
“Show the relationship and explain the choice you made.”

DUNCAN ROSE Scaffold the language. Preserve the thinking.

https://ealinpractice.duncanedwardrose1976.chatgpt.site/practice/133/


EAL IN PRACTICE 134 ASSESSMENT

WHEN LANGUAGE HIDES THE SCIENCE

Look for learning. Choose the next step.

THE IDEA

Use a diagram or oral
response to distinguish a
science misconception
from difficulty expressing
the concept.

IN THE CLASSROOM

Choose the subject
understanding being
assessed and a response
mode that does not
conceal it.

ACROSS SUBJECTS

Maths: spoken justification beside
notation. Humanities: oral source
interpretation followed by a short
written account.

HOW TO USE IT

1 Use a diagram or oral response to distinguish a science
misconception from difficulty expressing the concept.

2 Offer an oral explanation, diagram or practical
demonstration alongside writing where appropriate.

3 Check the same subject criteria across the response
modes.

4 Record language needs separately and teach the
language required for later written tasks.

WHEN LANGUAGE HIDES THE SCIENCE

A learner explains a force relationship accurately using a diagram but
struggles to write the explanation. This is evidence for planning language
support, not proof of weak science understanding.

WHY IT WORKS
Connects the next teaching decision to evidence of learning.

EAL UPGRADE
Fade response-mode support when the required written language becomes accessible; preserve
relevant access arrangements.

TRY IT TOMORROW
Use a new example in the less-supported mode and compare the conceptual reasoning.

TEACHER LANGUAGE
“Show the relationship and explain the choice you made.”

DUNCAN ROSE Scaffold the language. Preserve the thinking.

https://ealinpractice.duncanedwardrose1976.chatgpt.site/practice/134/


EAL IN PRACTICE 135 ASSESSMENT

ASSESSMENT SHOULD TEACH TOO

Look for learning. Choose the next step.

THE IDEA

Use assessment evidence
to teach a missing
relationship, then check
it with a fresh task.

IN THE CLASSROOM

Select one learner
response and one
improvement that matters
for its meaning.

ACROSS SUBJECTS

Maths: identify the missing
justification. Humanities: identify
the unsupported claim or missing
source link.

HOW TO USE IT

1 Use assessment evidence to teach a missing relationship,
then check it with a fresh task.

2 Name one gap the learner can act on.

3 Show or discuss how to improve that gap.

4 Require a revised response and a fresh attempt to check
transfer.

ASSESSMENT SHOULD TEACH TOO

Instead of “add detail”, write “Name the resultant force and connect it to
acceleration.” The learner revises “It goes faster” into an explanation of the
force relationship.

WHY IT WORKS
Connects the next teaching decision to evidence of learning.

EAL UPGRADE
Move from a full correction to a question, then to a learner-selected self-check.

TRY IT TOMORROW
Check the new example, not only whether the original correction was copied.

TEACHER LANGUAGE
“Show the relationship and explain the choice you made.”

DUNCAN ROSE Scaffold the language. Preserve the thinking.

https://ealinpractice.duncanedwardrose1976.chatgpt.site/practice/135/


EAL IN PRACTICE 136 MULTILINGUAL LEARNING

ENGLISH ONLY ISN'T A STRATEGY

Use every language as a resource.

THE IDEA

Choose language use
according to the learning
purpose instead of
treating an English-only
rule as the teaching
strategy.

IN THE CLASSROOM

Choose a clear purpose for
home-language use and
an explicit return to the
shared task.

ACROSS SUBJECTS

Maths: plan a method in a
familiar language, then justify
with notation and key English
terms. Humanities: research in
another language, then attribute
evidence in the shared response.

HOW TO USE IT

1 Choose language use according to the learning purpose
instead of treating an English-only rule as the teaching
strategy.

2 Allow purposeful discussion, reading or notes in a useful
language.

3 Collect the English terms or sentence needed for the
shared output.

4 Check the concept again through the final response, not
translation alone.

ENGLISH ONLY ISN'T A STRATEGY

Learners discuss why the plant grew differently in a shared home language,
then connect their explanation to light, photosynthesis and growth in an
English response. The language choice supports the same scientific
reasoning.

WHY IT WORKS
Makes the support explicit, shared and open to review.

EAL UPGRADE
Reduce the supplied English bridge as learners can select the terms themselves.

TRY IT TOMORROW
Ask for an independent explanation or diagram after the language bridge.

TEACHER LANGUAGE
“Which language helps you think, and what will you bring into the shared response?”

DUNCAN ROSE Scaffold the language. Preserve the thinking.

https://ealinpractice.duncanedwardrose1976.chatgpt.site/practice/136/


EAL IN PRACTICE 137 MULTILINGUAL LEARNING

TRANSLATION IS A TOOL

Use every language as a resource.

THE IDEA

Use translation for a
defined meaning check
and return to the subject
task with the needed
English terms.

IN THE CLASSROOM

Choose a short phrase and
the concept it must
express in context.

ACROSS SUBJECTS

Maths: check everyday and
technical meanings. Humanities:
retain source context and
attribution when translating
evidence.

HOW TO USE IT

1 Use translation for a defined meaning check and return to
the subject task with the needed English terms.

2 Compare the translation with the context and an
example.

3 Translate back or explain in different wording to expose a
changed meaning.

4 Keep the accurate term or phrase and use it in the
subject task.

TRANSLATION IS A TOOL

The word “table” might refer to data or furniture. A translation is useful only
if it preserves the intended meaning in the task. Check against the displayed
data table.

WHY IT WORKS
Makes the support explicit, shared and open to review.

EAL UPGRADE
Move from teacher-provided checks to learner-selected meaning checks.

TRY IT TOMORROW
Ask learners to use the translated term to interpret a new example.

TEACHER LANGUAGE
“Does this wording preserve the meaning in this context?”

DUNCAN ROSE Scaffold the language. Preserve the thinking.

https://ealinpractice.duncanedwardrose1976.chatgpt.site/practice/137/


EAL IN PRACTICE 138 MULTILINGUAL LEARNING

TRANSLANGUAGING NEEDS A
PURPOSE
Use every language as a resource.

THE IDEA

Set a purpose and a
return point for
multilingual discussion so
it advances the shared
learning task.

IN THE CLASSROOM

Choose a clear purpose for
home-language use and
an explicit return to the
shared task.

ACROSS SUBJECTS

Maths: plan a method in a
familiar language, then justify
with notation and key English
terms. Humanities: research in
another language, then attribute
evidence in the shared response.

HOW TO USE IT

1 Set a purpose and a return point for multilingual
discussion so it advances the shared learning task.

2 Allow purposeful discussion, reading or notes in a useful
language.

3 Collect the English terms or sentence needed for the
shared output.

4 Check the concept again through the final response, not
translation alone.

TRANSLANGUAGING NEEDS A PURPOSE

Learners discuss why the plant grew differently in a shared home language,
then connect their explanation to light, photosynthesis and growth in an
English response. The language choice supports the same scientific
reasoning.

WHY IT WORKS
Makes the support explicit, shared and open to review.

EAL UPGRADE
Reduce the supplied English bridge as learners can select the terms themselves.

TRY IT TOMORROW
Ask for an independent explanation or diagram after the language bridge.

TEACHER LANGUAGE
“Which language helps you think, and what will you bring into the shared response?”

DUNCAN ROSE Scaffold the language. Preserve the thinking.

https://ealinpractice.duncanedwardrose1976.chatgpt.site/practice/138/


EAL IN PRACTICE 139 MULTILINGUAL LEARNING

WHEN L1 HELPS

Use every language as a resource.

THE IDEA

Use a familiar language
when it helps establish a
concept, organise
reasoning or access
relevant knowledge.

IN THE CLASSROOM

Choose a clear purpose for
home-language use and
an explicit return to the
shared task.

ACROSS SUBJECTS

Maths: plan a method in a
familiar language, then justify
with notation and key English
terms. Humanities: research in
another language, then attribute
evidence in the shared response.

HOW TO USE IT

1 Use a familiar language when it helps establish a
concept, organise reasoning or access relevant
knowledge.

2 Allow purposeful discussion, reading or notes in a useful
language.

3 Collect the English terms or sentence needed for the
shared output.

4 Check the concept again through the final response, not
translation alone.

WHEN L1 HELPS

Learners discuss why the plant grew differently in a shared home language,
then connect their explanation to light, photosynthesis and growth in an
English response. The language choice supports the same scientific
reasoning.

WHY IT WORKS
Makes the support explicit, shared and open to review.

EAL UPGRADE
Reduce the supplied English bridge as learners can select the terms themselves.

TRY IT TOMORROW
Ask for an independent explanation or diagram after the language bridge.

TEACHER LANGUAGE
“Which language helps you think, and what will you bring into the shared response?”

DUNCAN ROSE Scaffold the language. Preserve the thinking.

https://ealinpractice.duncanedwardrose1976.chatgpt.site/practice/139/


EAL IN PRACTICE 140 MULTILINGUAL LEARNING

WHEN L1 GETS IN THE WAY

Use every language as a resource.

THE IDEA

Check when a translated
word or phrase changes
the intended meaning
and repair it with
contextual evidence.

IN THE CLASSROOM

Choose a short phrase and
the concept it must
express in context.

ACROSS SUBJECTS

Maths: check everyday and
technical meanings. Humanities:
retain source context and
attribution when translating
evidence.

HOW TO USE IT

1 Check when a translated word or phrase changes the
intended meaning and repair it with contextual evidence.

2 Compare the translation with the context and an
example.

3 Translate back or explain in different wording to expose a
changed meaning.

4 Keep the accurate term or phrase and use it in the
subject task.

WHEN L1 GETS IN THE WAY

The word “table” might refer to data or furniture. A translation is useful only
if it preserves the intended meaning in the task. Check against the displayed
data table.

WHY IT WORKS
Makes the support explicit, shared and open to review.

EAL UPGRADE
Move from teacher-provided checks to learner-selected meaning checks.

TRY IT TOMORROW
Ask learners to use the translated term to interpret a new example.

TEACHER LANGUAGE
“Does this wording preserve the meaning in this context?”

DUNCAN ROSE Scaffold the language. Preserve the thinking.

https://ealinpractice.duncanedwardrose1976.chatgpt.site/practice/140/


EAL IN PRACTICE 141 MULTILINGUAL LEARNING

PREVIEW → LEARN → REVIEW

Use every language as a resource.

THE IDEA

Preview the concept in a
useful language, learn
through the lesson and
review it with the shared
output terms.

IN THE CLASSROOM

Choose a clear purpose for
home-language use and
an explicit return to the
shared task.

ACROSS SUBJECTS

Maths: plan a method in a
familiar language, then justify
with notation and key English
terms. Humanities: research in
another language, then attribute
evidence in the shared response.

HOW TO USE IT

1 Preview the concept in a useful language, learn through
the lesson and review it with the shared output terms.

2 Allow purposeful discussion, reading or notes in a useful
language.

3 Collect the English terms or sentence needed for the
shared output.

4 Check the concept again through the final response, not
translation alone.

PREVIEW → LEARN → REVIEW

Learners discuss why the plant grew differently in a shared home language,
then connect their explanation to light, photosynthesis and growth in an
English response. The language choice supports the same scientific
reasoning.

WHY IT WORKS
Makes the support explicit, shared and open to review.

EAL UPGRADE
Reduce the supplied English bridge as learners can select the terms themselves.

TRY IT TOMORROW
Ask for an independent explanation or diagram after the language bridge.

TEACHER LANGUAGE
“Which language helps you think, and what will you bring into the shared response?”

DUNCAN ROSE Scaffold the language. Preserve the thinking.

https://ealinpractice.duncanedwardrose1976.chatgpt.site/practice/141/


EAL IN PRACTICE 142 VOCABULARY

CONCEPTS CROSS LANGUAGES

Make the words work for the learning.

THE IDEA

Connect a concept
understood in another
language to examples
and labels needed in the
current subject task.

IN THE CLASSROOM

Choose a concept, a clear
example and a near miss.

ACROSS SUBJECTS

Science: distinguish evaporation
from boiling. Humanities:
distinguish evidence from an
opinion about the evidence.

HOW TO USE IT

1 Connect a concept understood in another language to
examples and labels needed in the current subject task.

2 Name the features that make the example belong.

3 Contrast a near miss and explain the decisive difference.

4 Introduce the label and apply it to a fresh case.

CONCEPTS CROSS LANGUAGES

A rectangle has four right angles. A slanted parallelogram shares some
properties but does not meet this defining feature. Seeing the distinction
matters more than repeating the label.

WHY IT WORKS
Connects words to meaning, sentence choices and subject relationships.

EAL UPGRADE
Remove the feature list but retain a new example and non-example.

TRY IT TOMORROW
Present a new example or near miss and require a decision justified by the defining feature.

TEACHER LANGUAGE
“Show the relationship and explain the choice you made.”

DUNCAN ROSE Scaffold the language. Preserve the thinking.

https://ealinpractice.duncanedwardrose1976.chatgpt.site/practice/142/


EAL IN PRACTICE 143 SCHOOL PROVISION

MULTILINGUAL ≠ LOW ABILITY

Plan together. Make access possible.

THE IDEA

Gather evidence of
reasoning and prior
knowledge without
equating developing
English with low
intellectual ability.

IN THE CLASSROOM

Gather recent reading,
writing, listening and
speaking evidence
alongside learning history.

ACROSS SUBJECTS

Science: oral versus written
explanations. Humanities: source
reading versus discussion. Maths:
word-problem reading versus
calculation.

HOW TO USE IT

1 Gather evidence of reasoning and prior knowledge
without equating developing English with low intellectual
ability.

2 Compare evidence across subjects and response modes.

3 Identify a small number of teaching priorities instead of
relying on one overall score.

4 Review fresh evidence after planned support and update
the profile.

MULTILINGUAL ≠ LOW ABILITY

A learner may explain science orally yet struggle with an extended written
evaluation. Plan a writing scaffold and collect a new response rather than
treating the overall proficiency label as a full account.

WHY IT WORKS
Makes the support explicit, shared and open to review.

EAL UPGRADE
Reduce support when independent evidence is sustained across relevant tasks; review access
needs separately.

TRY IT TOMORROW
Does the next response show progress in the identified skill and task?

TEACHER LANGUAGE
“Show the relationship and explain the choice you made.”

DUNCAN ROSE Scaffold the language. Preserve the thinking.

https://ealinpractice.duncanedwardrose1976.chatgpt.site/practice/143/


EAL IN PRACTICE 144 MULTILINGUAL LEARNING

THINK IN YOUR STRONGEST
LANGUAGE FIRST
Use every language as a resource.

THE IDEA

Plan a complex
explanation in a strong
language, then construct
the bridge into the
required English
response.

IN THE CLASSROOM

Choose a clear purpose for
home-language use and
an explicit return to the
shared task.

ACROSS SUBJECTS

Maths: plan a method in a
familiar language, then justify
with notation and key English
terms. Humanities: research in
another language, then attribute
evidence in the shared response.

HOW TO USE IT

1 Plan a complex explanation in a strong language, then
construct the bridge into the required English response.

2 Allow purposeful discussion, reading or notes in a useful
language.

3 Collect the English terms or sentence needed for the
shared output.

4 Check the concept again through the final response, not
translation alone.

THINK IN YOUR STRONGEST LANGUAGE FIRST

Learners discuss why the plant grew differently in a shared home language,
then connect their explanation to light, photosynthesis and growth in an
English response. The language choice supports the same scientific
reasoning.

WHY IT WORKS
Makes the support explicit, shared and open to review.

EAL UPGRADE
Reduce the supplied English bridge as learners can select the terms themselves.

TRY IT TOMORROW
Ask for an independent explanation or diagram after the language bridge.

TEACHER LANGUAGE
“Which language helps you think, and what will you bring into the shared response?”

DUNCAN ROSE Scaffold the language. Preserve the thinking.

https://ealinpractice.duncanedwardrose1976.chatgpt.site/practice/144/


EAL IN PRACTICE 145 MULTILINGUAL LEARNING

THE BILINGUAL BRAINSTORM

Use every language as a resource.

THE IDEA

Brainstorm relevant ideas
in available languages,
organise them and select
the terms needed for the
shared task.

IN THE CLASSROOM

Choose a clear purpose for
home-language use and
an explicit return to the
shared task.

ACROSS SUBJECTS

Maths: plan a method in a
familiar language, then justify
with notation and key English
terms. Humanities: research in
another language, then attribute
evidence in the shared response.

HOW TO USE IT

1 Brainstorm relevant ideas in available languages,
organise them and select the terms needed for the
shared task.

2 Allow purposeful discussion, reading or notes in a useful
language.

3 Collect the English terms or sentence needed for the
shared output.

4 Check the concept again through the final response, not
translation alone.

THE BILINGUAL BRAINSTORM

Learners discuss why the plant grew differently in a shared home language,
then connect their explanation to light, photosynthesis and growth in an
English response. The language choice supports the same scientific
reasoning.

WHY IT WORKS
Makes the support explicit, shared and open to review.

EAL UPGRADE
Reduce the supplied English bridge as learners can select the terms themselves.

TRY IT TOMORROW
Ask for an independent explanation or diagram after the language bridge.

TEACHER LANGUAGE
“Which language helps you think, and what will you bring into the shared response?”

DUNCAN ROSE Scaffold the language. Preserve the thinking.

https://ealinpractice.duncanedwardrose1976.chatgpt.site/practice/145/


EAL IN PRACTICE 146 MULTILINGUAL LEARNING

TRANSLATE BACK

Use every language as a resource.

THE IDEA

Translate a short
response back and check
whether the central
relationship or
qualification has
changed.

IN THE CLASSROOM

Choose a short phrase and
the concept it must
express in context.

ACROSS SUBJECTS

Maths: check everyday and
technical meanings. Humanities:
retain source context and
attribution when translating
evidence.

HOW TO USE IT

1 Translate a short response back and check whether the
central relationship or qualification has changed.

2 Compare the translation with the context and an
example.

3 Translate back or explain in different wording to expose a
changed meaning.

4 Keep the accurate term or phrase and use it in the
subject task.

TRANSLATE BACK

The word “table” might refer to data or furniture. A translation is useful only
if it preserves the intended meaning in the task. Check against the displayed
data table.

WHY IT WORKS
Makes the support explicit, shared and open to review.

EAL UPGRADE
Move from teacher-provided checks to learner-selected meaning checks.

TRY IT TOMORROW
Ask learners to use the translated term to interpret a new example.

TEACHER LANGUAGE
“Does this wording preserve the meaning in this context?”

DUNCAN ROSE Scaffold the language. Preserve the thinking.

https://ealinpractice.duncanedwardrose1976.chatgpt.site/practice/146/


EAL IN PRACTICE 147 VOCABULARY

COMPARE THE TWO LANGUAGES

Make the words work for the learning.

THE IDEA

Compare useful word
forms or sentence
choices across languages
without assuming that
every feature maps
directly.

IN THE CLASSROOM

Select a useful root and
related forms in real
sentences.

ACROSS SUBJECTS

Science: react, reaction, reactive.
Humanities: migrate, migration,
migrant; discuss meaning as well
as form.

HOW TO USE IT

1 Compare useful word forms or sentence choices across
languages without assuming that every feature maps
directly.

2 Connect each part to a change in meaning or word
function.

3 Test related forms in subject sentences.

4 Use the appropriate form in a new sentence and explain
the choice.

COMPARE THE TWO LANGUAGES

Compare a familiar word or sentence in two languages with help from
learners or a reliable reference. Identify one useful connection and one
difference; do not assume word order or word endings transfer directly.

WHY IT WORKS
Connects words to meaning, sentence choices and subject relationships.

EAL UPGRADE
Remove the word-family chart and retain only the root as a reminder.

TRY IT TOMORROW
Ask learners to repair “We prediction a rise” and explain why the form changes.

TEACHER LANGUAGE
“Show the relationship and explain the choice you made.”

DUNCAN ROSE Scaffold the language. Preserve the thinking.

https://ealinpractice.duncanedwardrose1976.chatgpt.site/practice/147/


EAL IN PRACTICE 148 READING

HOME LANGUAGE RESEARCH

Make meaning visible. Keep the challenge.

THE IDEA

Use home-language
research to access
knowledge, then check
source quality and
attribute evidence in the
final response.

IN THE CLASSROOM

Choose a source with
known creator, audience,
date and purpose.

ACROSS SUBJECTS

Science: evaluate what a
measurement can establish.
English: distinguish a narrator’s
account from an author’s
intention.

HOW TO USE IT

1 Use home-language research to access knowledge, then
check source quality and attribute evidence in the final
response.

2 Separate what the source states from what the reader
infers.

3 Use a specific detail to support an interpretation.

4 Name a limit and identify what another source could
clarify.

HOME LANGUAGE RESEARCH

A recruiting poster shows a message its creators wanted to promote. It
cannot establish that everyone accepted the message. A diary or survey
could supply different evidence.

WHY IT WORKS
Directs attention to meaning, evidence and the connections in the text.

EAL UPGRADE
Remove the context grid once learners can ask the source questions independently.

TRY IT TOMORROW
Ask for one supported claim and one claim requiring additional evidence.

TEACHER LANGUAGE
“What can this source establish, and what needs another source?”

DUNCAN ROSE Scaffold the language. Preserve the thinking.

https://ealinpractice.duncanedwardrose1976.chatgpt.site/practice/148/


EAL IN PRACTICE 149 MULTILINGUAL LEARNING

GOOGLE TRANSLATE ISN'T A
PEDAGOGY
Use every language as a resource.

THE IDEA

Treat a machine
translation as a draft
meaning aid and test it
against context,
examples and the
required concept.

IN THE CLASSROOM

Choose a short phrase and
the concept it must
express in context.

ACROSS SUBJECTS

Maths: check everyday and
technical meanings. Humanities:
retain source context and
attribution when translating
evidence.

HOW TO USE IT

1 Treat a machine translation as a draft meaning aid and
test it against context, examples and the required
concept.

2 Compare the translation with the context and an
example.

3 Translate back or explain in different wording to expose a
changed meaning.

4 Keep the accurate term or phrase and use it in the
subject task.

GOOGLE TRANSLATE ISN'T A PEDAGOGY

The word “table” might refer to data or furniture. A translation is useful only
if it preserves the intended meaning in the task. Check against the displayed
data table.

WHY IT WORKS
Makes the support explicit, shared and open to review.

EAL UPGRADE
Move from teacher-provided checks to learner-selected meaning checks.

TRY IT TOMORROW
Ask learners to use the translated term to interpret a new example.

TEACHER LANGUAGE
“Does this wording preserve the meaning in this context?”

DUNCAN ROSE Scaffold the language. Preserve the thinking.

https://ealinpractice.duncanedwardrose1976.chatgpt.site/practice/149/


EAL IN PRACTICE 150 SCHOOL PROVISION

MULTILINGUAL IS NORMAL

Plan together. Make access possible.

THE IDEA

Plan routine access for
multilingual learners
across subjects rather
than treating
multilingualism as an
unusual exception.

IN THE CLASSROOM

Choose one school
procedure and identify
what a teacher or family
must actually do.

ACROSS SUBJECTS

Apply to curriculum planning,
assessment instructions and
family communication; keep
responsibilities explicit.

HOW TO USE IT

1 Plan routine access for multilingual learners across
subjects rather than treating multilingualism as an
unusual exception.

2 Name responsibility, resources and a realistic review
point.

3 Trial the action in one setting and collect access or
participation evidence.

4 Revise the procedure from the evidence and
communicate the agreed practice.

MULTILINGUAL IS NORMAL

“All teachers support language” becomes a practical expectation: identify
the task’s language demand, provide one appropriate model and collect an
individual response. A slogan alone does not establish practice.

WHY IT WORKS
Makes the support explicit, shared and open to review.

EAL UPGRADE
Replace specialist-led reminders with a sustainable shared routine; retain review when evidence
shows a barrier.

TRY IT TOMORROW
Ask whether staff can describe the action and whether learners can access the task more
independently.

TEACHER LANGUAGE
“What action will happen, who owns it, and how will we check it?”

DUNCAN ROSE Scaffold the language. Preserve the thinking.

https://ealinpractice.duncanedwardrose1976.chatgpt.site/practice/150/


EAL IN PRACTICE 151 SCHOOL PROVISION

EAL IS NOT AN INTERVENTION

Plan together. Make access possible.

THE IDEA

Embed language-aware
teaching in mainstream
provision instead of
treating all EAL support
as a separate remedial
programme.

IN THE CLASSROOM

Choose one school
procedure and identify
what a teacher or family
must actually do.

ACROSS SUBJECTS

Apply to curriculum planning,
assessment instructions and
family communication; keep
responsibilities explicit.

HOW TO USE IT

1 Embed language-aware teaching in mainstream provision
instead of treating all EAL support as a separate remedial
programme.

2 Name responsibility, resources and a realistic review
point.

3 Trial the action in one setting and collect access or
participation evidence.

4 Revise the procedure from the evidence and
communicate the agreed practice.

EAL IS NOT AN INTERVENTION

“All teachers support language” becomes a practical expectation: identify
the task’s language demand, provide one appropriate model and collect an
individual response. A slogan alone does not establish practice.

WHY IT WORKS
Makes the support explicit, shared and open to review.

EAL UPGRADE
Replace specialist-led reminders with a sustainable shared routine; retain review when evidence
shows a barrier.

TRY IT TOMORROW
Ask whether staff can describe the action and whether learners can access the task more
independently.

TEACHER LANGUAGE
“What action will happen, who owns it, and how will we check it?”

DUNCAN ROSE Scaffold the language. Preserve the thinking.

https://ealinpractice.duncanedwardrose1976.chatgpt.site/practice/151/


EAL IN PRACTICE 152 DEPARTMENT PLANNING

WHO OWNS EAL?

Build shared routines. Review the evidence.

THE IDEA

Name the responsibilities
of subject teachers, EAL
specialists and leaders
for one shared learner
outcome.

IN THE CLASSROOM

Bring one upcoming task
and a learner response to
a short planning
conversation.

ACROSS SUBJECTS

Maths: plan justification
language. Humanities: plan
source qualification. Agree roles
around one shared task rather
than separate parallel work.

HOW TO USE IT

1 Name the responsibilities of subject teachers, EAL
specialists and leaders for one shared learner outcome.

2 Identify the language needed to demonstrate it.

3 Allocate complementary teaching roles and choose one
precise support.

4 Review individual responses and agree what to adjust
next time.

WHO OWNS EAL?

For an explanation task, the subject teacher identifies accurate scientific
reasoning, the EAL specialist identifies language access, and both review an
independent response. Leadership provides time and a clear review
expectation.

WHY IT WORKS
Makes the support explicit, shared and open to review.

EAL UPGRADE
Reduce scaffolds and specialist prompting as classroom routines become shared and effective.

TRY IT TOMORROW
Can the team point to a change in learner responses attributable to the planned support?

TEACHER LANGUAGE
“Who will do what in this task, and what learner evidence will we review?”

DUNCAN ROSE Scaffold the language. Preserve the thinking.

https://ealinpractice.duncanedwardrose1976.chatgpt.site/practice/152/


EAL IN PRACTICE 153 DEPARTMENT PLANNING

EVERY TEACHER TEACHES THEIR
SUBJECT'S LANGUAGE
Build shared routines. Review the evidence.

THE IDEA

Identify the language
through which learners
explain, justify or
interpret in a particular
subject task.

IN THE CLASSROOM

Bring one upcoming task
and a learner response to
a short planning
conversation.

ACROSS SUBJECTS

Maths: plan justification
language. Humanities: plan
source qualification. Agree roles
around one shared task rather
than separate parallel work.

HOW TO USE IT

1 Identify the language through which learners explain,
justify or interpret in a particular subject task.

2 Identify the language needed to demonstrate it.

3 Allocate complementary teaching roles and choose one
precise support.

4 Review individual responses and agree what to adjust
next time.

EVERY TEACHER TEACHES THEIR SUBJECT'S LANGUAGE

For a science conclusion, the subject teacher checks the mechanism while
the EAL specialist plans language linking result, evidence and explanation.
Both inspect whether learners use the link independently.

WHY IT WORKS
Makes the support explicit, shared and open to review.

EAL UPGRADE
Reduce scaffolds and specialist prompting as classroom routines become shared and effective.

TRY IT TOMORROW
Can the team point to a change in learner responses attributable to the planned support?

TEACHER LANGUAGE
“Who will do what in this task, and what learner evidence will we review?”

DUNCAN ROSE Scaffold the language. Preserve the thinking.

https://ealinpractice.duncanedwardrose1976.chatgpt.site/practice/153/


EAL IN PRACTICE 154 DEPARTMENT PLANNING

THE FIVE-MINUTE LANGUAGE AUDIT

Build shared routines. Review the evidence.

THE IDEA

Audit one imminent task
for its content goal,
language demand, likely
barrier and smallest
useful support.

IN THE CLASSROOM

Bring one upcoming task
and a learner response to
a short planning
conversation.

ACROSS SUBJECTS

Maths: plan justification
language. Humanities: plan
source qualification. Agree roles
around one shared task rather
than separate parallel work.

HOW TO USE IT

1 Audit one imminent task for its content goal, language
demand, likely barrier and smallest useful support.

2 Identify the language needed to demonstrate it.

3 Allocate complementary teaching roles and choose one
precise support.

4 Review individual responses and agree what to adjust
next time.

THE FIVE-MINUTE LANGUAGE AUDIT

For a science conclusion, the subject teacher checks the mechanism while
the EAL specialist plans language linking result, evidence and explanation.
Both inspect whether learners use the link independently.

WHY IT WORKS
Makes the support explicit, shared and open to review.

EAL UPGRADE
Reduce scaffolds and specialist prompting as classroom routines become shared and effective.

TRY IT TOMORROW
Can the team point to a change in learner responses attributable to the planned support?

TEACHER LANGUAGE
“Who will do what in this task, and what learner evidence will we review?”

DUNCAN ROSE Scaffold the language. Preserve the thinking.

https://ealinpractice.duncanedwardrose1976.chatgpt.site/practice/154/


EAL IN PRACTICE 155 DEPARTMENT PLANNING

WHAT WOULD AN EAL-FRIENDLY
SCIENCE LESSON LOOK LIKE?
Build shared routines. Review the evidence.

THE IDEA

Plan a science lesson that
keeps the concept
demanding while
connecting diagrams,
vocabulary and
explanation language.

IN THE CLASSROOM

Bring one upcoming task
and a learner response to
a short planning
conversation.

ACROSS SUBJECTS

Maths: plan justification
language. Humanities: plan
source qualification. Agree roles
around one shared task rather
than separate parallel work.

HOW TO USE IT

1 Plan a science lesson that keeps the concept demanding
while connecting diagrams, vocabulary and explanation
language.

2 Identify the language needed to demonstrate it.

3 Allocate complementary teaching roles and choose one
precise support.

4 Review individual responses and agree what to adjust
next time.

WHAT WOULD AN EAL-FRIENDLY SCIENCE LESSON LOOK LIKE?

For a science conclusion, the subject teacher checks the mechanism while
the EAL specialist plans language linking result, evidence and explanation.
Both inspect whether learners use the link independently.

WHY IT WORKS
Makes the support explicit, shared and open to review.

EAL UPGRADE
Reduce scaffolds and specialist prompting as classroom routines become shared and effective.

TRY IT TOMORROW
Can the team point to a change in learner responses attributable to the planned support?

TEACHER LANGUAGE
“Who will do what in this task, and what learner evidence will we review?”

DUNCAN ROSE Scaffold the language. Preserve the thinking.
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EAL IN PRACTICE 156 DEPARTMENT PLANNING

WHAT WOULD AN EAL-FRIENDLY
MATHS LESSON LOOK LIKE?
Build shared routines. Review the evidence.

THE IDEA

Plan a maths lesson that
separates the
mathematical
relationship from
avoidable contextual
language barriers.

IN THE CLASSROOM

Bring one upcoming task
and a learner response to
a short planning
conversation.

ACROSS SUBJECTS

Maths: plan justification
language. Humanities: plan
source qualification. Agree roles
around one shared task rather
than separate parallel work.

HOW TO USE IT

1 Plan a maths lesson that separates the mathematical
relationship from avoidable contextual language barriers.

2 Identify the language needed to demonstrate it.

3 Allocate complementary teaching roles and choose one
precise support.

4 Review individual responses and agree what to adjust
next time.

WHAT WOULD AN EAL-FRIENDLY MATHS LESSON LOOK LIKE?

For a science conclusion, the subject teacher checks the mechanism while
the EAL specialist plans language linking result, evidence and explanation.
Both inspect whether learners use the link independently.

WHY IT WORKS
Makes the support explicit, shared and open to review.

EAL UPGRADE
Reduce scaffolds and specialist prompting as classroom routines become shared and effective.

TRY IT TOMORROW
Can the team point to a change in learner responses attributable to the planned support?

TEACHER LANGUAGE
“Who will do what in this task, and what learner evidence will we review?”

DUNCAN ROSE Scaffold the language. Preserve the thinking.
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EAL IN PRACTICE 157 DEPARTMENT PLANNING

WHAT WOULD AN EAL-FRIENDLY
HUMANITIES LESSON LOOK LIKE?
Build shared routines. Review the evidence.

THE IDEA

Plan a humanities lesson
that supports source
access, interpretation,
evidence and
qualification.

IN THE CLASSROOM

Bring one upcoming task
and a learner response to
a short planning
conversation.

ACROSS SUBJECTS

Maths: plan justification
language. Humanities: plan
source qualification. Agree roles
around one shared task rather
than separate parallel work.

HOW TO USE IT

1 Plan a humanities lesson that supports source access,
interpretation, evidence and qualification.

2 Identify the language needed to demonstrate it.

3 Allocate complementary teaching roles and choose one
precise support.

4 Review individual responses and agree what to adjust
next time.

WHAT WOULD AN EAL-FRIENDLY HUMANITIES LESSON LOOK LIKE?

For a science conclusion, the subject teacher checks the mechanism while
the EAL specialist plans language linking result, evidence and explanation.
Both inspect whether learners use the link independently.

WHY IT WORKS
Makes the support explicit, shared and open to review.

EAL UPGRADE
Reduce scaffolds and specialist prompting as classroom routines become shared and effective.

TRY IT TOMORROW
Can the team point to a change in learner responses attributable to the planned support?

TEACHER LANGUAGE
“Who will do what in this task, and what learner evidence will we review?”

DUNCAN ROSE Scaffold the language. Preserve the thinking.

https://ealinpractice.duncanedwardrose1976.chatgpt.site/practice/157/


EAL IN PRACTICE 158 READING

WHAT WOULD AN EAL-FRIENDLY
PRACTICAL LOOK LIKE?
Make meaning visible. Keep the challenge.

THE IDEA

Plan practical access
through equipment
language, safe
instructions, observations
and evaluation.

IN THE CLASSROOM

Separate an authentic
instruction into actions,
conditions and sequence.

ACROSS SUBJECTS

Maths: order plotting and
calculation steps. Humanities:
separate source reading,
evidence selection and
interpretation.

HOW TO USE IT

1 Plan practical access through equipment language, safe
instructions, observations and evaluation.

2 Identify each action and preserve quantities or safety
conditions.

3 Order the actions and demonstrate the first move.

4 Ask a learner to restate or perform the next action before
proceeding.

WHAT WOULD AN EAL-FRIENDLY PRACTICAL LOOK LIKE?

Measure 20 mL; record the starting temperature; add the solid; stir; record
the highest temperature. Recording the start after adding the solid changes
the method.

WHY IT WORKS
Directs attention to meaning, evidence and the connections in the text.

EAL UPGRADE
Remove step cards when learners can reconstruct the sequence accurately.

TRY IT TOMORROW
Ask learners to show the next required action and explain a condition or ordering decision before
proceeding.

TEACHER LANGUAGE
“Show the relationship and explain the choice you made.”

DUNCAN ROSE Scaffold the language. Preserve the thinking.

https://ealinpractice.duncanedwardrose1976.chatgpt.site/practice/158/


EAL IN PRACTICE 159 DEPARTMENT PLANNING

PLAN CONTENT AND LANGUAGE
TOGETHER
Build shared routines. Review the evidence.

THE IDEA

Specify the content goal
and the language
learners need to show it
in the same lesson plan.

IN THE CLASSROOM

Bring one upcoming task
and a learner response to
a short planning
conversation.

ACROSS SUBJECTS

Maths: plan justification
language. Humanities: plan
source qualification. Agree roles
around one shared task rather
than separate parallel work.

HOW TO USE IT

1 Specify the content goal and the language learners need
to show it in the same lesson plan.

2 Identify the language needed to demonstrate it.

3 Allocate complementary teaching roles and choose one
precise support.

4 Review individual responses and agree what to adjust
next time.

PLAN CONTENT AND LANGUAGE TOGETHER

For a science conclusion, the subject teacher checks the mechanism while
the EAL specialist plans language linking result, evidence and explanation.
Both inspect whether learners use the link independently.

WHY IT WORKS
Makes the support explicit, shared and open to review.

EAL UPGRADE
Reduce scaffolds and specialist prompting as classroom routines become shared and effective.

TRY IT TOMORROW
Can the team point to a change in learner responses attributable to the planned support?

TEACHER LANGUAGE
“Who will do what in this task, and what learner evidence will we review?”

DUNCAN ROSE Scaffold the language. Preserve the thinking.

https://ealinpractice.duncanedwardrose1976.chatgpt.site/practice/159/


EAL IN PRACTICE 160 DEPARTMENT PLANNING

CO-TEACHING NEEDS A PURPOSE

Build shared routines. Review the evidence.

THE IDEA

Agree a purpose for
co-teaching, allocate
complementary roles and
review evidence from the
shared task.

IN THE CLASSROOM

Bring one upcoming task
and a learner response to
a short planning
conversation.

ACROSS SUBJECTS

Maths: plan justification
language. Humanities: plan
source qualification. Agree roles
around one shared task rather
than separate parallel work.

HOW TO USE IT

1 Agree a purpose for co-teaching, allocate complementary
roles and review evidence from the shared task.

2 Identify the language needed to demonstrate it.

3 Allocate complementary teaching roles and choose one
precise support.

4 Review individual responses and agree what to adjust
next time.

CO-TEACHING NEEDS A PURPOSE

For a science conclusion, the subject teacher checks the mechanism while
the EAL specialist plans language linking result, evidence and explanation.
Both inspect whether learners use the link independently.

WHY IT WORKS
Makes the support explicit, shared and open to review.

EAL UPGRADE
Reduce scaffolds and specialist prompting as classroom routines become shared and effective.

TRY IT TOMORROW
Can the team point to a change in learner responses attributable to the planned support?

TEACHER LANGUAGE
“Who will do what in this task, and what learner evidence will we review?”

DUNCAN ROSE Scaffold the language. Preserve the thinking.

https://ealinpractice.duncanedwardrose1976.chatgpt.site/practice/160/


EAL IN PRACTICE 161 REFLECTIVE PRACTICE

SUPPORT WITHOUT DEPENDENCY

Notice the impact. Refine the support.

THE IDEA

Identify which support
enables progress and
test whether the learner
can now perform with
less of it.

IN THE CLASSROOM

Choose one completed
teaching sequence and
collect before-and-after
learner evidence.

ACROSS SUBJECTS

Review one subject routine, then
compare its use in another
department before generalising.

HOW TO USE IT

1 Identify which support enables progress and test whether
the learner can now perform with less of it.

2 Compare responses or participation before and after the
routine.

3 Consider other factors and identify what the evidence
cannot establish.

4 Retain, adapt or discontinue the support with a clear
reason.

SUPPORT WITHOUT DEPENDENCY

A learner now links a claim to a data value without the sentence opening.
This supports fading that prompt on a similar task; it does not establish
independent performance in every genre.

WHY IT WORKS
Makes the support explicit, shared and open to review.

EAL UPGRADE
Keep the smallest support that remains useful and test transfer to a new task.

TRY IT TOMORROW
Can the decision be traced to learner evidence rather than enthusiasm for the activity?

TEACHER LANGUAGE
“Show the relationship and explain the choice you made.”

DUNCAN ROSE Scaffold the language. Preserve the thinking.

https://ealinpractice.duncanedwardrose1976.chatgpt.site/practice/161/


EAL IN PRACTICE 162 DEPARTMENT PLANNING

PLAN TOGETHER, NOT BESIDE EACH
OTHER
Build shared routines. Review the evidence.

THE IDEA

Plan one task together
with shared criteria and
complementary roles
rather than preparing two
parallel lessons.

IN THE CLASSROOM

Bring one upcoming task
and a learner response to
a short planning
conversation.

ACROSS SUBJECTS

Maths: plan justification
language. Humanities: plan
source qualification. Agree roles
around one shared task rather
than separate parallel work.

HOW TO USE IT

1 Plan one task together with shared criteria and
complementary roles rather than preparing two parallel
lessons.

2 Identify the language needed to demonstrate it.

3 Allocate complementary teaching roles and choose one
precise support.

4 Review individual responses and agree what to adjust
next time.

PLAN TOGETHER, NOT BESIDE EACH OTHER

For a science conclusion, the subject teacher checks the mechanism while
the EAL specialist plans language linking result, evidence and explanation.
Both inspect whether learners use the link independently.

WHY IT WORKS
Makes the support explicit, shared and open to review.

EAL UPGRADE
Reduce scaffolds and specialist prompting as classroom routines become shared and effective.

TRY IT TOMORROW
Can the team point to a change in learner responses attributable to the planned support?

TEACHER LANGUAGE
“Who will do what in this task, and what learner evidence will we review?”

DUNCAN ROSE Scaffold the language. Preserve the thinking.
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EAL IN PRACTICE 163 DEPARTMENT PLANNING

WHAT SHOULD THE EAL SPECIALIST
ACTUALLY DO?
Build shared routines. Review the evidence.

THE IDEA

Connect the EAL
specialist's expertise to
the task's language
demand, modelling and
evidence review.

IN THE CLASSROOM

Bring one upcoming task
and a learner response to
a short planning
conversation.

ACROSS SUBJECTS

Maths: plan justification
language. Humanities: plan
source qualification. Agree roles
around one shared task rather
than separate parallel work.

HOW TO USE IT

1 Connect the EAL specialist's expertise to the task's
language demand, modelling and evidence review.

2 Identify the language needed to demonstrate it.

3 Allocate complementary teaching roles and choose one
precise support.

4 Review individual responses and agree what to adjust
next time.

WHAT SHOULD THE EAL SPECIALIST ACTUALLY DO?

For a source evaluation, the EAL specialist helps identify the language of
qualification and designs a short rehearsal. The subject teacher checks the
historical interpretation. Both judge whether learners can transfer the move.

WHY IT WORKS
Makes the support explicit, shared and open to review.

EAL UPGRADE
Reduce scaffolds and specialist prompting as classroom routines become shared and effective.

TRY IT TOMORROW
Can the team point to a change in learner responses attributable to the planned support?

TEACHER LANGUAGE
“Who will do what in this task, and what learner evidence will we review?”

DUNCAN ROSE Scaffold the language. Preserve the thinking.

https://ealinpractice.duncanedwardrose1976.chatgpt.site/practice/163/


EAL IN PRACTICE 164 SCHOOL PROVISION

WITHDRAWAL ISN'T THE DEFAULT

Plan together. Make access possible.

THE IDEA

Choose classroom or
withdrawal support from
the identified learning
need and review its
transfer to subject
access.

IN THE CLASSROOM

Choose one school
procedure and identify
what a teacher or family
must actually do.

ACROSS SUBJECTS

Apply to curriculum planning,
assessment instructions and
family communication; keep
responsibilities explicit.

HOW TO USE IT

1 Choose classroom or withdrawal support from the
identified learning need and review its transfer to subject
access.

2 Name responsibility, resources and a realistic review
point.

3 Trial the action in one setting and collect access or
participation evidence.

4 Revise the procedure from the evidence and
communicate the agreed practice.

WITHDRAWAL ISN'T THE DEFAULT

A short specialist session may address a specific language need, while a
supported subject task tests transfer. Compare the benefit and access cost
before continuing the arrangement; neither withdrawal nor classroom
support is automatically right.

WHY IT WORKS
Makes the support explicit, shared and open to review.

EAL UPGRADE
Replace specialist-led reminders with a sustainable shared routine; retain review when evidence
shows a barrier.

TRY IT TOMORROW
Ask whether staff can describe the action and whether learners can access the task more
independently.

TEACHER LANGUAGE
“What action will happen, who owns it, and how will we check it?”

DUNCAN ROSE Scaffold the language. Preserve the thinking.

https://ealinpractice.duncanedwardrose1976.chatgpt.site/practice/164/


EAL IN PRACTICE 165 DEPARTMENT PLANNING

MAKE YOURSELF LESS NECESSARY

Build shared routines. Review the evidence.

THE IDEA

Build subject-teacher
capacity to use and
review effective language
routines without constant
specialist prompting.

IN THE CLASSROOM

Bring one upcoming task
and a learner response to
a short planning
conversation.

ACROSS SUBJECTS

Maths: plan justification
language. Humanities: plan
source qualification. Agree roles
around one shared task rather
than separate parallel work.

HOW TO USE IT

1 Build subject-teacher capacity to use and review effective
language routines without constant specialist prompting.

2 Identify the language needed to demonstrate it.

3 Allocate complementary teaching roles and choose one
precise support.

4 Review individual responses and agree what to adjust
next time.

MAKE YOURSELF LESS NECESSARY

For a science conclusion, the subject teacher checks the mechanism while
the EAL specialist plans language linking result, evidence and explanation.
Both inspect whether learners use the link independently.

WHY IT WORKS
Makes the support explicit, shared and open to review.

EAL UPGRADE
Reduce scaffolds and specialist prompting as classroom routines become shared and effective.

TRY IT TOMORROW
Can the team point to a change in learner responses attributable to the planned support?

TEACHER LANGUAGE
“Who will do what in this task, and what learner evidence will we review?”

DUNCAN ROSE Scaffold the language. Preserve the thinking.

https://ealinpractice.duncanedwardrose1976.chatgpt.site/practice/165/


EAL IN PRACTICE 166 SCHOOL PROVISION

THE MULTILINGUAL CLASSROOM
AUDIT
Plan together. Make access possible.

THE IDEA

Audit participation, task
access and response
opportunities in one
multilingual classroom
before deciding the next
improvement.

IN THE CLASSROOM

Choose one school
procedure and identify
what a teacher or family
must actually do.

ACROSS SUBJECTS

Apply to curriculum planning,
assessment instructions and
family communication; keep
responsibilities explicit.

HOW TO USE IT

1 Audit participation, task access and response
opportunities in one multilingual classroom before
deciding the next improvement.

2 Name responsibility, resources and a realistic review
point.

3 Trial the action in one setting and collect access or
participation evidence.

4 Revise the procedure from the evidence and
communicate the agreed practice.

THE MULTILINGUAL CLASSROOM AUDIT

“All teachers support language” becomes a practical expectation: identify
the task’s language demand, provide one appropriate model and collect an
individual response. A slogan alone does not establish practice.

WHY IT WORKS
Makes the support explicit, shared and open to review.

EAL UPGRADE
Replace specialist-led reminders with a sustainable shared routine; retain review when evidence
shows a barrier.

TRY IT TOMORROW
Ask whether staff can describe the action and whether learners can access the task more
independently.

TEACHER LANGUAGE
“What action will happen, who owns it, and how will we check it?”

DUNCAN ROSE Scaffold the language. Preserve the thinking.
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EAL IN PRACTICE 167 SCHOOL PROVISION

WHAT DOES GOOD EAL PROVISION
LOOK LIKE?
Plan together. Make access possible.

THE IDEA

Judge EAL provision
through learner access,
progress, appropriate
support and shared
responsibility.

IN THE CLASSROOM

Choose one school
procedure and identify
what a teacher or family
must actually do.

ACROSS SUBJECTS

Apply to curriculum planning,
assessment instructions and
family communication; keep
responsibilities explicit.

HOW TO USE IT

1 Judge EAL provision through learner access, progress,
appropriate support and shared responsibility.

2 Name responsibility, resources and a realistic review
point.

3 Trial the action in one setting and collect access or
participation evidence.

4 Revise the procedure from the evidence and
communicate the agreed practice.

WHAT DOES GOOD EAL PROVISION LOOK LIKE?

“All teachers support language” becomes a practical expectation: identify
the task’s language demand, provide one appropriate model and collect an
individual response. A slogan alone does not establish practice.

WHY IT WORKS
Makes the support explicit, shared and open to review.

EAL UPGRADE
Replace specialist-led reminders with a sustainable shared routine; retain review when evidence
shows a barrier.

TRY IT TOMORROW
Ask whether staff can describe the action and whether learners can access the task more
independently.

TEACHER LANGUAGE
“What action will happen, who owns it, and how will we check it?”

DUNCAN ROSE Scaffold the language. Preserve the thinking.
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EAL IN PRACTICE 168 SCHOOL PROVISION

EAL DATA SHOULD CHANGE TEACHING

Plan together. Make access possible.

THE IDEA

Translate EAL evidence
into a concrete teaching
decision, then check
whether the decision
improved the next
response.

IN THE CLASSROOM

Gather recent reading,
writing, listening and
speaking evidence
alongside learning history.

ACROSS SUBJECTS

Science: oral versus written
explanations. Humanities: source
reading versus discussion. Maths:
word-problem reading versus
calculation.

HOW TO USE IT

1 Translate EAL evidence into a concrete teaching decision,
then check whether the decision improved the next
response.

2 Compare evidence across subjects and response modes.

3 Identify a small number of teaching priorities instead of
relying on one overall score.

4 Review fresh evidence after planned support and update
the profile.

EAL DATA SHOULD CHANGE TEACHING

A learner may explain science orally yet struggle with an extended written
evaluation. Plan a writing scaffold and collect a new response rather than
treating the overall proficiency label as a full account.

WHY IT WORKS
Makes the support explicit, shared and open to review.

EAL UPGRADE
Reduce support when independent evidence is sustained across relevant tasks; review access
needs separately.

TRY IT TOMORROW
Does the next response show progress in the identified skill and task?

TEACHER LANGUAGE
“Show the relationship and explain the choice you made.”

DUNCAN ROSE Scaffold the language. Preserve the thinking.
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EAL IN PRACTICE 169 SCHOOL PROVISION

ONE LANGUAGE SCORE ISN'T A
PROFILE
Plan together. Make access possible.

THE IDEA

Describe strengths and
needs across skills and
tasks instead of reducing
the learner to one
proficiency score.

IN THE CLASSROOM

Gather recent reading,
writing, listening and
speaking evidence
alongside learning history.

ACROSS SUBJECTS

Science: oral versus written
explanations. Humanities: source
reading versus discussion. Maths:
word-problem reading versus
calculation.

HOW TO USE IT

1 Describe strengths and needs across skills and tasks
instead of reducing the learner to one proficiency score.

2 Compare evidence across subjects and response modes.

3 Identify a small number of teaching priorities instead of
relying on one overall score.

4 Review fresh evidence after planned support and update
the profile.

ONE LANGUAGE SCORE ISN'T A PROFILE

A learner may explain science orally yet struggle with an extended written
evaluation. Plan a writing scaffold and collect a new response rather than
treating the overall proficiency label as a full account.

WHY IT WORKS
Makes the support explicit, shared and open to review.

EAL UPGRADE
Reduce support when independent evidence is sustained across relevant tasks; review access
needs separately.

TRY IT TOMORROW
Does the next response show progress in the identified skill and task?

TEACHER LANGUAGE
“Show the relationship and explain the choice you made.”

DUNCAN ROSE Scaffold the language. Preserve the thinking.
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EAL IN PRACTICE 170 SCHOOL PROVISION

TRACK PROGRESS, NOT JUST
PROFICIENCY
Plan together. Make access possible.

THE IDEA

Compare responses over
time using the same
learning goal and note
changes in independence
as well as proficiency.

IN THE CLASSROOM

Gather recent reading,
writing, listening and
speaking evidence
alongside learning history.

ACROSS SUBJECTS

Science: oral versus written
explanations. Humanities: source
reading versus discussion. Maths:
word-problem reading versus
calculation.

HOW TO USE IT

1 Compare responses over time using the same learning
goal and note changes in independence as well as
proficiency.

2 Compare evidence across subjects and response modes.

3 Identify a small number of teaching priorities instead of
relying on one overall score.

4 Review fresh evidence after planned support and update
the profile.

TRACK PROGRESS, NOT JUST PROFICIENCY

A learner may explain science orally yet struggle with an extended written
evaluation. Plan a writing scaffold and collect a new response rather than
treating the overall proficiency label as a full account.

WHY IT WORKS
Makes the support explicit, shared and open to review.

EAL UPGRADE
Reduce support when independent evidence is sustained across relevant tasks; review access
needs separately.

TRY IT TOMORROW
Does the next response show progress in the identified skill and task?

TEACHER LANGUAGE
“Show the relationship and explain the choice you made.”

DUNCAN ROSE Scaffold the language. Preserve the thinking.
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EAL IN PRACTICE 171 SCHOOL PROVISION

WHO ACTUALLY NEEDS EAL SUPPORT?

Plan together. Make access possible.

THE IDEA

Identify support needs
from task access and
learning evidence rather
than a language label
alone.

IN THE CLASSROOM

Gather recent reading,
writing, listening and
speaking evidence
alongside learning history.

ACROSS SUBJECTS

Science: oral versus written
explanations. Humanities: source
reading versus discussion. Maths:
word-problem reading versus
calculation.

HOW TO USE IT

1 Identify support needs from task access and learning
evidence rather than a language label alone.

2 Compare evidence across subjects and response modes.

3 Identify a small number of teaching priorities instead of
relying on one overall score.

4 Review fresh evidence after planned support and update
the profile.

WHO ACTUALLY NEEDS EAL SUPPORT?

A learner may explain science orally yet struggle with an extended written
evaluation. Plan a writing scaffold and collect a new response rather than
treating the overall proficiency label as a full account.

WHY IT WORKS
Makes the support explicit, shared and open to review.

EAL UPGRADE
Reduce support when independent evidence is sustained across relevant tasks; review access
needs separately.

TRY IT TOMORROW
Does the next response show progress in the identified skill and task?

TEACHER LANGUAGE
“Show the relationship and explain the choice you made.”

DUNCAN ROSE Scaffold the language. Preserve the thinking.

https://ealinpractice.duncanedwardrose1976.chatgpt.site/practice/171/


EAL IN PRACTICE 172 SCHOOL PROVISION

WHEN SHOULD SUPPORT END?

Plan together. Make access possible.

THE IDEA

Review ending or
reducing support using
sustained independent
performance across
relevant tasks and
settings.

IN THE CLASSROOM

Gather recent reading,
writing, listening and
speaking evidence
alongside learning history.

ACROSS SUBJECTS

Science: oral versus written
explanations. Humanities: source
reading versus discussion. Maths:
word-problem reading versus
calculation.

HOW TO USE IT

1 Review ending or reducing support using sustained
independent performance across relevant tasks and
settings.

2 Compare evidence across subjects and response modes.

3 Identify a small number of teaching priorities instead of
relying on one overall score.

4 Review fresh evidence after planned support and update
the profile.

WHEN SHOULD SUPPORT END?

A learner may explain science orally yet struggle with an extended written
evaluation. Plan a writing scaffold and collect a new response rather than
treating the overall proficiency label as a full account.

WHY IT WORKS
Makes the support explicit, shared and open to review.

EAL UPGRADE
Reduce support when independent evidence is sustained across relevant tasks; review access
needs separately.

TRY IT TOMORROW
Does the next response show progress in the identified skill and task?

TEACHER LANGUAGE
“Show the relationship and explain the choice you made.”

DUNCAN ROSE Scaffold the language. Preserve the thinking.

https://ealinpractice.duncanedwardrose1976.chatgpt.site/practice/172/


EAL IN PRACTICE 173 SCHOOL PROVISION

EAL IS NOT SEN

Plan together. Make access possible.

THE IDEA

Distinguish
language-development
needs from other
persistent learning
concerns through history,
access and response to
teaching.

IN THE CLASSROOM

Gather learning history,
languages, access to
teaching and evidence
across settings.

ACROSS SUBJECTS

Compare evidence from subject
classes, EAL teaching and family
learning history; avoid making
one test decisive.

HOW TO USE IT

1 Distinguish language-development needs from other
persistent learning concerns through history, access and
response to teaching.

2 Check whether instruction, language access or unfamiliar
schooling helps explain the pattern.

3 Provide appropriate support and gather responses across
time and settings.

4 Where concerns persist, use the school’s specialist
referral process with the evidence gathered.

EAL IS NOT SEN

Slow English writing alongside strong oral reasoning calls for language
support and observation. Persistent difficulties across languages and
settings may warrant specialist review; neither pattern by itself diagnoses or
excludes SEN.

WHY IT WORKS
Makes the support explicit, shared and open to review.

EAL UPGRADE
Adjust language scaffolds from evidence while maintaining any independently identified learning
support.

TRY IT TOMORROW
Does the support improve access, and what concerns remain despite it?

TEACHER LANGUAGE
“Show the relationship and explain the choice you made.”

DUNCAN ROSE Scaffold the language. Preserve the thinking.

https://ealinpractice.duncanedwardrose1976.chatgpt.site/practice/173/


EAL IN PRACTICE 174 SCHOOL PROVISION

EAL AND SEN CAN COEXIST

Plan together. Make access possible.

THE IDEA

Plan language access and
identified learning
support together when
EAL and SEN needs
coexist.

IN THE CLASSROOM

Gather learning history,
languages, access to
teaching and evidence
across settings.

ACROSS SUBJECTS

Compare evidence from subject
classes, EAL teaching and family
learning history; avoid making
one test decisive.

HOW TO USE IT

1 Plan language access and identified learning support
together when EAL and SEN needs coexist.

2 Check whether instruction, language access or unfamiliar
schooling helps explain the pattern.

3 Provide appropriate support and gather responses across
time and settings.

4 Where concerns persist, use the school’s specialist
referral process with the evidence gathered.

EAL AND SEN CAN COEXIST

Slow English writing alongside strong oral reasoning calls for language
support and observation. Persistent difficulties across languages and
settings may warrant specialist review; neither pattern by itself diagnoses or
excludes SEN.

WHY IT WORKS
Makes the support explicit, shared and open to review.

EAL UPGRADE
Adjust language scaffolds from evidence while maintaining any independently identified learning
support.

TRY IT TOMORROW
Does the support improve access, and what concerns remain despite it?

TEACHER LANGUAGE
“Show the relationship and explain the choice you made.”

DUNCAN ROSE Scaffold the language. Preserve the thinking.

https://ealinpractice.duncanedwardrose1976.chatgpt.site/practice/174/


EAL IN PRACTICE 175 SCHOOL PROVISION

THE MULTILINGUAL LEARNER JOURNEY

Plan together. Make access possible.

THE IDEA

Track a learner's
changing access,
language strengths and
independence across a
sequence of learning.

IN THE CLASSROOM

Gather recent reading,
writing, listening and
speaking evidence
alongside learning history.

ACROSS SUBJECTS

Science: oral versus written
explanations. Humanities: source
reading versus discussion. Maths:
word-problem reading versus
calculation.

HOW TO USE IT

1 Track a learner's changing access, language strengths
and independence across a sequence of learning.

2 Compare evidence across subjects and response modes.

3 Identify a small number of teaching priorities instead of
relying on one overall score.

4 Review fresh evidence after planned support and update
the profile.

THE MULTILINGUAL LEARNER JOURNEY

A learner may explain science orally yet struggle with an extended written
evaluation. Plan a writing scaffold and collect a new response rather than
treating the overall proficiency label as a full account.

WHY IT WORKS
Makes the support explicit, shared and open to review.

EAL UPGRADE
Reduce support when independent evidence is sustained across relevant tasks; review access
needs separately.

TRY IT TOMORROW
Does the next response show progress in the identified skill and task?

TEACHER LANGUAGE
“Show the relationship and explain the choice you made.”

DUNCAN ROSE Scaffold the language. Preserve the thinking.

https://ealinpractice.duncanedwardrose1976.chatgpt.site/practice/175/


EAL IN PRACTICE 176 SCHOOL PROVISION

PARENTS ARE LANGUAGE PARTNERS

Plan together. Make access possible.

THE IDEA

Invite families'
knowledge of languages
and learning history and
communicate a practical
shared support goal.

IN THE CLASSROOM

Choose one school
procedure and identify
what a teacher or family
must actually do.

ACROSS SUBJECTS

Apply to curriculum planning,
assessment instructions and
family communication; keep
responsibilities explicit.

HOW TO USE IT

1 Invite families' knowledge of languages and learning
history and communicate a practical shared support goal.

2 Name responsibility, resources and a realistic review
point.

3 Trial the action in one setting and collect access or
participation evidence.

4 Revise the procedure from the evidence and
communicate the agreed practice.

PARENTS ARE LANGUAGE PARTNERS

Ask a family what the learner can explain, read or discuss in familiar
languages and invite an example where feasible. Use that information to
plan access; do not make families responsible for replacing classroom
teaching.

WHY IT WORKS
Makes the support explicit, shared and open to review.

EAL UPGRADE
Replace specialist-led reminders with a sustainable shared routine; retain review when evidence
shows a barrier.

TRY IT TOMORROW
Ask whether staff can describe the action and whether learners can access the task more
independently.

TEACHER LANGUAGE
“What action will happen, who owns it, and how will we check it?”

DUNCAN ROSE Scaffold the language. Preserve the thinking.

https://ealinpractice.duncanedwardrose1976.chatgpt.site/practice/176/


EAL IN PRACTICE 177 DEPARTMENT PLANNING

PUT LANGUAGE IN THE CURRICULUM
PLAN
Build shared routines. Review the evidence.

THE IDEA

Include the language
demands and planned
support in the curriculum
sequence alongside
subject content.

IN THE CLASSROOM

Bring one upcoming task
and a learner response to
a short planning
conversation.

ACROSS SUBJECTS

Maths: plan justification
language. Humanities: plan
source qualification. Agree roles
around one shared task rather
than separate parallel work.

HOW TO USE IT

1 Include the language demands and planned support in
the curriculum sequence alongside subject content.

2 Identify the language needed to demonstrate it.

3 Allocate complementary teaching roles and choose one
precise support.

4 Review individual responses and agree what to adjust
next time.

PUT LANGUAGE IN THE CURRICULUM PLAN

For a science conclusion, the subject teacher checks the mechanism while
the EAL specialist plans language linking result, evidence and explanation.
Both inspect whether learners use the link independently.

WHY IT WORKS
Makes the support explicit, shared and open to review.

EAL UPGRADE
Reduce scaffolds and specialist prompting as classroom routines become shared and effective.

TRY IT TOMORROW
Can the team point to a change in learner responses attributable to the planned support?

TEACHER LANGUAGE
“Who will do what in this task, and what learner evidence will we review?”

DUNCAN ROSE Scaffold the language. Preserve the thinking.

https://ealinpractice.duncanedwardrose1976.chatgpt.site/practice/177/


EAL IN PRACTICE 178 SCHOOL PROVISION

WHAT SHOULD AN EAL POLICY
ACTUALLY DO?
Plan together. Make access possible.

THE IDEA

Turn an EAL policy into
actions, responsibilities,
resources and a review
process teachers can
use.

IN THE CLASSROOM

Choose one school
procedure and identify
what a teacher or family
must actually do.

ACROSS SUBJECTS

Apply to curriculum planning,
assessment instructions and
family communication; keep
responsibilities explicit.

HOW TO USE IT

1 Turn an EAL policy into actions, responsibilities, resources
and a review process teachers can use.

2 Name responsibility, resources and a realistic review
point.

3 Trial the action in one setting and collect access or
participation evidence.

4 Revise the procedure from the evidence and
communicate the agreed practice.

WHAT SHOULD AN EAL POLICY ACTUALLY DO?

“All teachers support language” becomes a practical expectation: identify
the task’s language demand, provide one appropriate model and collect an
individual response. A slogan alone does not establish practice.

WHY IT WORKS
Makes the support explicit, shared and open to review.

EAL UPGRADE
Replace specialist-led reminders with a sustainable shared routine; retain review when evidence
shows a barrier.

TRY IT TOMORROW
Ask whether staff can describe the action and whether learners can access the task more
independently.

TEACHER LANGUAGE
“What action will happen, who owns it, and how will we check it?”

DUNCAN ROSE Scaffold the language. Preserve the thinking.
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EAL IN PRACTICE 179 SCHOOL PROVISION

FROM EAL DEPARTMENT TO
MULTILINGUAL SCHOOL
Plan together. Make access possible.

THE IDEA

Build shared
language-aware routines
across departments while
retaining specialist
expertise and evidence
review.

IN THE CLASSROOM

Choose one school
procedure and identify
what a teacher or family
must actually do.

ACROSS SUBJECTS

Apply to curriculum planning,
assessment instructions and
family communication; keep
responsibilities explicit.

HOW TO USE IT

1 Build shared language-aware routines across
departments while retaining specialist expertise and
evidence review.

2 Name responsibility, resources and a realistic review
point.

3 Trial the action in one setting and collect access or
participation evidence.

4 Revise the procedure from the evidence and
communicate the agreed practice.

FROM EAL DEPARTMENT TO MULTILINGUAL SCHOOL

“All teachers support language” becomes a practical expectation: identify
the task’s language demand, provide one appropriate model and collect an
individual response. A slogan alone does not establish practice.

WHY IT WORKS
Makes the support explicit, shared and open to review.

EAL UPGRADE
Replace specialist-led reminders with a sustainable shared routine; retain review when evidence
shows a barrier.

TRY IT TOMORROW
Ask whether staff can describe the action and whether learners can access the task more
independently.

TEACHER LANGUAGE
“What action will happen, who owns it, and how will we check it?”

DUNCAN ROSE Scaffold the language. Preserve the thinking.

https://ealinpractice.duncanedwardrose1976.chatgpt.site/practice/179/


EAL IN PRACTICE 180 REFLECTIVE PRACTICE

EAL IN PRACTICE: WHAT 180 CARDS
TAUGHT US
Notice the impact. Refine the support.

THE IDEA

Review the collection by
asking which routines
produced better access,
reasoning and
independence for
learners.

IN THE CLASSROOM

Choose one completed
teaching sequence and
collect before-and-after
learner evidence.

ACROSS SUBJECTS

Review one subject routine, then
compare its use in another
department before generalising.

HOW TO USE IT

1 Review the collection by asking which routines produced
better access, reasoning and independence for learners.

2 Compare responses or participation before and after the
routine.

3 Consider other factors and identify what the evidence
cannot establish.

4 Retain, adapt or discontinue the support with a clear
reason.

EAL IN PRACTICE: WHAT 180 CARDS TAUGHT US

A learner now links a claim to a data value without the sentence opening.
This supports fading that prompt on a similar task; it does not establish
independent performance in every genre.

WHY IT WORKS
Makes the support explicit, shared and open to review.

EAL UPGRADE
Keep the smallest support that remains useful and test transfer to a new task.

TRY IT TOMORROW
Can the decision be traced to learner evidence rather than enthusiasm for the activity?

TEACHER LANGUAGE
“Show the relationship and explain the choice you made.”

DUNCAN ROSE Scaffold the language. Preserve the thinking.
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